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Abstract

The emergence aof Covid=19 pandemic and its assaciated diseaptions 1o all Tuman octivities. demeand ot Pexearehioy he
conducted lo investigate the extent of ite gffeet on edveation generally, snd o business edueation progriimmmme (i portic il
This stacly therefore examined the effect of Cavid-19 pandentic on Bustness Education progeommes in Colleses of Bcduciion
in Delta Staie, Nigevia, Deseriptive survey design was cdopted fur the siudy. Twa resedrch guestions. guided the study and
one mull hypothesis formwlated and tested at 0.05 leve! of significance The stusdy was conductod i the three Collenes of
Education qffering businesy education in Delta Staie which includy, Collene of Edwcetion Warrd, the defirmet Colfeae of
Edueation Aghor, and College of Education Masogar, The popudation of the sivdy comprised 102 final vear students of
2019/202) wcademic session. The entire papulation wax used becotse of s nreggeaie xize. A strvctined guestiomiin
with 16 items was used as instrument for data collection. The insimment Wos on fome podind relieg seale of Steongly
Agreed-dpoints, Agreed-3points, Disagreed-2points, and Sirongly Divagrecd-lpoint. Mean and stavdured deviation swire
used to analyze data collected based on the research questions whily the fypotkests svay lexted using t-test statistioed 1ol
Findings revealed that there were school closures and all fuce-to-five fical interal lonk disrapted so ax lo conlatn i
spread of the virw angd dnitigeate i effect on humanity. £t was also revealed i onlime teaching-dearntng olasses were oo
Jor by most institutions of higher learning ax o means of continulng lva nilng activities. The sty alse observed that there
were learning losses due to challenges assoclated with on-line elasses Saxed on the findings, the sanh recommondy thar
Ministry af higher education should collaborate with vertows school smagement fo ensive that the wcodemic caledor
disrupted, be extended and extra classes put in place for students, in ordler 10 goin back the learning losses and catel up
with the expected (earning targets, Capacity buildings through 1CT tramings should alvo be regnlaviy organized by schisol
authorities to equip lecturers and students on how to tackle ony Jorm of fuivre avadentic diseaption, The stedy wlxo
reco mmend that school managements should encourage blended learmning approoch of face-to-face learming imteractivg amd
onfine fearning classes in ovder nor fo be foken ynaiare by any evemtnaly such o lockdows ordves and sebab! clusnres
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Introduction interactions  and  physical activities  were
The global pandemic (covid-19) has remained & disrupted in more than 190 countries as 4 resclt
topical issue all over the world today. Before the  of the deadly pandemic. covid-19. Among the
pandemic, the world was already facing  world's  student population, terliary  level
formidable challenges in fulfilling the promise of  students. including those in Nigeria, experienced
education as a basic human right, The outbreak  educational disruptions on a high scale, Students
of the deadly disease added to this formidable  experienced interferences in their academic
challenge in the educational seclor as school functions and activitics because of lockdown
closures affected almost all the globe. During the  orders (UNESCO, 2020).
era of the pandemie, an extraordinary number of

school children including those in higher The school closure order caused the largest
education were out of school. .All face-to-fuce  disruption in the history of education globally as
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it had a near universal impact on leamers and
teachers around the world, from pre-primary to
secondary schools, technical and vocational
education and training (TVET) institutions,
universities, adult learning, and skills
development establishments, By mid-April 2020,
according to Fong, Qadan, Mckinney, Griges,
Shah, Buyske and Altieri (2020}, 94 per- cent of
learners  worldwide were affected by  the
pandemic, representing 1.58 billion children and
youth, from pre-primary to higher education, in
200 countries. The United Nations Educational
Scientific and Cultural Organization (UNESCO)
(2020) affirms that as at mid-May, 2020, more
than 12billion students at all levels of education
worldwide stopped having face-to-face class
interactions and that over 18 out of 195 countries
implemented nationwide school closures and
restricted education programmes.

Timely responses were in place in some countics
such as Australia, ltaly, Germany and Hong
Kong with regards to online leaming even before
the pandemic and as such could not experience
much disruption as regards academic activities,
(Crawford, Butler-Henderson, Rudolph &
Glowatz, 2020). Other countries that did not have
online learning platforms prior to the outbreak of
the decease, experienced great disruptions as
there were dramatic changes due to restrictions
and lack of access to schools especially in low
and medium-income level countries with low
level of human development (Zhong, 2020).
During the second quarter of 2020, 86 per cent of
children in primary education have been
effectively put out of school in countries with
low human development, compared to just 20 per
cent in countries with wvery high human
development.(Zar, Dawa, Fischer & Castro-
Rodriguez, 2020). The era totally alfected the
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way of doing things as people tried to adjust to
the new way ol life especially in Nigeria where
physical interaction has been the traditional ways
of learning and living.

Physical interaction disruptions affected almost
every aspect of life in Nigeria, with educational
sector bearing a  major brunt  of the
cuts. Academic physical intersctions  became
impossible as the pandemic (Covid-19) totally
disrupted all contact activities. In the bid 1w
contain the spread of the pandemic and mitigate
its cffect on Nigerian citizens, the Institute of
Epidemiology Discase Control and Rescarch
(IEDCR) (2020) introduced lockdown measures,
social/physical  distancing, school closures
among others, thus causing unprecedented
disruptions in the educational industry ond
bringing set-backs in the achievement
cducational goals and objectives including aims
anc objectives of business education.

of

Business education is practically oriented in

nature with aims and objectives of preparing

individuals to acquire skills, knowledge and
attitude that will enable them to it into the world
of work or become self-reliant,(National Policy
on Education (NPE) revised, 2013) The practical
Education  requires
undisrupted attention if its aims and objectives
are to be optimally achieved. Business education
is a field of study which has 10 do with education
for and about business. It involves training
individuals in business knowledge, skills and
attitude that will enable them establish their
business. Business education programme consists
of two parts: (1) Office Education- a vocational
programme of office careers and (2) General
Business Education: a programme that provides
individual with information and competences

noture  of  Business



needed in managing personal business. Business
education is also a branch of vocational
education programmes that prepare students for
entry into and advancement in jobs within
business. The National Open University of
Nigeria (NOUN) (2016) defines business
cducation as an aspect of vocational education
that cquips people with nccessary skills and
theoretical knowledge needed for performance in
the business world either for job occupation or
self~employment,

Business Education programme as defined by
Ugwoke (2011) is that aspect of vocational and
technical cducation which aim is to prepare
individual for cdreers in business and also 1o be
intelligent economic consumer of goods and
services. According to Okoro (2016), Business
Education is a study of new technologics in
business and the acquisition of skills, attitudes,
understandings and knowledge leading
occupation in various scctions of the peoples’
economic and social lives. It is also an aspect of
education which an individual receives with the
primary motive of enabling him/her acquire right
attitudes, concepts, knowledge, understanding
and skills in business activitics for personal or
vocationul usage. The programme as an integral
pirt of voeational education, prepare students for
entry into advancement in jobs within business,
handle their own business afTairs and function
intelligently as consumers of goods and services
in a business economy. In the words of Val-Ossai
and Akpomi (2017), Business Education
programme prepare students for entry into job or
advancement  within  the  business, Business
Education encompasses knowledge, attitudes and
skills needed by all citizens lor eflective
management of their personal business and
economic system. Atakpa (2011) states that

1o
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Business [‘ducation is an  cmbodiment  of
vocational Knowledge and skills needed  [or
employment and advancement in a brand range
of business careers. In other words, Business
Education is that educational programme thal is
required in  managing  business  offices,
occupations and business policy analysis. The
programme aspires to produce skilled graduantes
that will meet the demands ol a fast growing
sociely.

However, the era of the_pandemic -corona virus
remained a memorable cra that was associated
with negative impact In all aspect of human
endenvor especially in  theeducational  sector
where all academic activities were disreupted.
According 1o Yinka and Adebayo, (2020),
Covid-19 pandemic has a negative impact on
education in poor and middle income nations like
Nigeria. Significantly, resiriction orders such as
schoo! closures and other forms of lockdown
measures were great challenges that afTected all
sectors. Lducational sector in (rying lo coniiin
some of the academic disruptions made
significant shifts from the traditional face-to-face
classes, to online learning classes. Many teriiary
institutions such as Colleges of Education opled
for the online teaching and learning classes as in
immediate means of continuing education. Some
of the online lecture processes that were adopted
included; phone call lecture recording, video
conferencing, virtwal learning courses. online
lcarning platforms, among others, depending on
the internet capacity of the school or individual
lecturers,

Despite the adoption of these fiew measures of
teaching as  ways of conlinuing
learning losses existed as there were challenges
encountered in the use of some ol the measures

learming.




adopted, (Chandasiri, 2020). The online learning
classes as a new measure, did not only inhibit the
normal pedagogies in teaching and learning
processes but was also associated with learning
losses that ranged from internet interruptions to
high cost of internet usage. Burgess and
Sievertsen (2020) affirmed that, there were major
interruptions i students’ learning  activities
which included postponement and cancelling of
internal and external assessments thus, learning
losses. confusion and stress, boredom and
frustration at home were recorded as students
Joined in the long-term home quarantine. Again
educational  disparities were  observed  as
opportunities 1o study became more difficull,
Chandasiri (2020) affirmed that, there were
hassles encountered in online classes as there
were network interruptions, limited access to
internet connections, unavailability of electronic
devices, difficulties in using online platforms,
lack of power supply especially for student living
in remote villages, high cost of internet usage,
among others. These interruptions generally
hindered the smooth running of educational
programmes including business cducation
programme, It is against these backdrops that this
study examined the effect of covid-19 pandemic
on Business Education programme in Colleges of
Education in Delta Staie.

Statement of the Problem

The era of covid-19 pandemic, pushed the
educational sector into the deepest disruption in
history, affecting nearly 1.6 billion learners in
more than 190 countries (UNESCO 2020).
Covid-19 pandemic induced concern in learners
about academic activities with also fears of being
infected by the deadly disease. In Nigeria,
academic activities in tertiary institutions as
Colleges of Education were disrupted due to the
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emergency of the pandemic. Considering the
deadly nature of the pandemic, order Tor
schoolsclosure were made as measure to contain
the spread of the disease and mitigate its effects.
Based on the schools closure order, most tertiary
institutions opted for online learning classes as a
way of continuing class activities. However,
hassles were observed to be associated with the
online learning classes which resulted to learning
losses especially to students whose parents had
less education experiences and perhaps live in
remote village where internet services were
scarcely available. Further observation also
revealed that, the additional years in school due
W the pandemic, made students who were
supposed to graduate out of school during the era
to have a long term effect as opportunities may
have slip ofT the hands of the affected students.
Consequently, the unprecedented disruption of
academic activities seems to have hindered the
achievement of some of the educational goals
including the goals of business education
programme. The significant shifts from the
traditional face-to-face classes to online learning
classes were said to have had great effect on the
teaching and learning of business education
progrmamme in most Colleges of Education in
Nigeria including the colleges in Delta State.
Based on the academic disruptions caused by the
pandemic and its significant effect on business
education programmes, it becomes imperative
that further study be carried out to investigate the
extent of effect of the covid-19 pandemic on
business education in colleges of education as
little or no previous study had investigated the
effect of covid-19 on Business Education
programme in Colleges of Education in Delta
State. Based on this existing gap therefore, this
study examined the effect of Covid-19 pandemic



on Business Education programme in Colleges of
Education in Delta State.

Purpose of the Study

This study examined the effect of Covid-19
Pandemic on Business Education programme in
Colleges of Education in Delta State. Specifically
the study investigated:

1. Effect of school closures on Business
Education programme in Colleges of
Education in Delta State.

Effect of online teaching-learning classes
on Business Education programme
Colleges of Education in Delta State.

Research Questions

The following research questions guided the
study.
1. What is the effect of school closures on
Business  Education programme  in

Colleges of Education in Delta State?

2. What is the effect of online teaching and
learning classes on Business Education
programme in Colleges of Education in
Delta State?

Test of Hypothesis

The null hypothesis formulated was tested at 0.03
level of significance

HO: There is no significant difference in the
mean rating of male and female respondents on
the effect of covid-19 pandemic on Business
Education programme in College of Education in
Delta State.

Method

The study adopted descriptive survey design.
Descriptive survey involves the collection of data
for the purpose of describing, interpreting
existing condition, prevailing practices, beliefs,
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attitude and on-going process (Creswell 2014),
This design was considered suitable for the study

since it allows the collection of relevant
information from respondents through the use of
questionnaire without any form ol manipulation.
The population of the study comprised of one
hundred and two (102) final vear students of
20192020 academic session in  the three
government owned Colleges of Education in
Delta State. The schools are: defunct College of
Education Agbor (42), College of Education
Warri (39), and College of Physical Education
Mosogar (21). The entire population was used as
sample due to its manageable size, According o
Creswell (2014), il the population size is small,
the entire population can be used as sample size.
The instrument for data collection was structured
questionnaire titled Effect of Covid-19 Pandemic
on Business Education Programme Questionnaire
(ECPBEPQ).which had two sections - | and 2.
Section | contained demographic variables of
cach respondent such as, Gender while section 2
consist of 14 items, eight (8} items from research
question | (1-8) and six (6) items from rescarch

' questian 2, (9-14).
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The responses were structured on a 4 point rating
scale of; strongly agreed - dpoints, agrecd-
3points, disagreed - Zpoints, strongly disagrecd-
lpoint. The instrument was validated by three
research  experts from University of Della,
Agbor. The reliability of the instrument was
determined through test re-test method. The
instrument was administered to a sample of 20
business education students in Delta State
University Abraka who were not part of the
sample since the entire population was used lor
the study. The first and second administrations
were done within an interval of two weeks, Data
obtained were analyzed usingCronbach Alpha
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Statistical method to measure the degree of
consistency between the first and second
administration and a reliability coefficient of 0.84
was obtained hence the instrument was
considered reliable.. The researcher administered
copies of questionnaires 1o respondents with the
help of three research assistants, one each from
the schools under review. Completed copies were
retrieved at the interval of two weeks and data
collected were analyzed using descriptive and
inferential statistics. Mean (x) and standard
deviation (SD) were used to analyzed data from

Results
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the rescarch questions while t-test statistics was
used to test the null hypothesis at 0.05 level of
significance. Where values of 2.50 and above
were regarded as agreed, values below 2.50 were
regarded as disagreed. The mean scores were
reported at two (2) decimal places, The criterion
for the null hypothesis was based on t-critical
value equal to 0.05 alpha leve! of significance.
Where the t-critical value exceed the t-calculated
value, the null hypothesis was accepled and if
otherwise rejected.

Research Question 1: What is the effect of school closures on business education programme?
Table 1: Mean rating of respondents on the effect of school closures on business education programime.

SIN_ Tem Statements X S0 Remurk
I School closures resulted 1o learning losses | 152 0% Agrecd
S Sehooi closures mitigated the spread of covid-19 pandemic gy om Aprocd
3 School ¢losures interrupted resulur flow of acadermic programmes 34 0 Agroed
i, School elosures coused boredom snd frusirtion at home 126 063 Agrocd
5 School elosures resulted 10 negative shifl of altitude towsrds education 335 0 Agresd
6. School elosures decreased mativation and study hours 3531 0.8 Agroed
[ Long-time home quarantine period resulted in the growth of stress and dysfunctional learning 376 0.6% Agroed
behinviour
8. School closures affecte face-to-face leaching and |earning session 332 068 Agroed
9. Grand Total 347 72 Agreed -

The analysis of research question one as shown
in table 1 indicates that the mean response of the
respondents ranged from 3.26 — 3.55, The results
showed that school closures, has effect on
business education programme in Colleges of

Education in Delia State. With an aggregate
mean of 3.47 above the criterion mean of 2.50, it
signifies agreed on the effect of school closures
on business education programme.

Research Question 2: What is the effect of online teaching-learning class on business education

programme?

Table 2: Mean rating of respondents on the effect

education programme.

of online teaching-learing classes on business

_S/N __ Hem Statements X SD Remark

l. Online learning strategy resulted to distress. 3.52 (.67 Agreed

= Unavailability of electronic devices effect online teaching-learning of business 343 (.57 Agreed
education

3. Limited aceess to the internet services effect online teaching- learning classes 341 054 Agreed

4. High cost of intermet usage effect teaching-learning classes of business education. 326 0.60 Agresd

= Difficulties in using online platforms effect business education program 355 Q.61 Agraod

6. Challenges in switching to online lectures effect business education Programme 353 072 Agreed
Grand Total 345 (.62 Agreed
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The analysis of research question two as shown  learning  classes  on  business  education

in table 2 indicates that the mean response of the  programme.,

respondents, ranged from 3.26 — 3.55, The results

showed that online teaching-learning classes. has  Hypothesis

effect on Business Education programme in  There is no significant difference in the mean

Colleges of Education in Delta State. With an  rating of male and female respondents on the

aggregate mean of 3.45 above the criterion mean  effect of covid-19 pandemic on  business

of 2.50, it signifies agreed on the effect of online  education programme in Colleges of Education
in Delta State.

Table 3: t-test of difference between mean rating of male and female respondents on the effect of

covid-19 pandemic on business education programme in Colleges of Education in Delta States.

Yarinble N XSD dr t-cnlt-erit Decizion
Maie 38 367 0.64

246 -25.061.96 N3
Female 64 3.3 0.58

Source: Field work 2021,

The result in table 3 reveals that the calculated - (2020) that affirmed that “among the world's
value of -25.06 is less than the table value of 1.96  studemt  population, tertiary  level  students,
at 0.05 level of significance with a degree of  experienced educational disruptions on a high
freedom at 2.46. With this result, the null  scale”, corroborates with the fieldwork of this
hypothesis of no significance is accepted. This  study. Previous records also revealed that more
indicates that there is no significant difference in  than 12billion students at all levels of education
the mean rating of male and female respondents  worldwide stopped having face-to-face  class
on the effect of covid-19 pandemic on business interactions  thus,  students  experienced
education programme in Colleges of Education  interferences in their academic functions and
in Delta State. activities.

The findings in rescarch question two as shown
in Table 2 indicate that online teaching-learning
classes had effect on business education
programme in Colleges of Education in Delta
State. This was supported by Chandasiri (2020)
who affirmed that there were hassles encountered
in online classes as therc were network
interruptions,  limited access 1o  internet
connections, unavailability of electronic devices.
difficulties in using online platforms, lack of
power supply especially for student living in
remote villages and high cost of internet usage.
This shift from face-to-face learning interactions
to online classes had its discrepancics and

Discussion of Findings

The findings from research question one as
shown in Table 1 revealed the effect of school
closure on business education programme in
Colleges of Education in Delta State. The
responses agreedwith Burgess and Sievertsen
{2020) who stated that interruptions that occurred
in students’ learning-; the postponement of
internal and external assessments, and cancelling
of some, resulted to learning loses, confusion and
stress, boredom and frustration at home as
students joined in the long-term home quarantine.
Similarly, the United Nations Educational
Scientific and Cultural Organization (UNESCO)
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consequences on business education students in
Colleges of Education in Delta State.

The result of the hypothesis indicates that the
final year male and female business education
students do not differ significantly in their
responscs on the effect of covid-19 pandemic on
business education programme in Colleges of
Education in Delta State.

Conclusion

The study revealed that there were school
closures and s such, all face-to-face physical
interactions disrupted. Further findings revenled
that there were learning losses as online teaching-
learning classes were associated with hassles that
interrupted the online classes. This implies that
covid-19 pandemic had effect on business
education programme in colleges of education in
Delta State.

Recommendation

Consequent upon findings of the study, the

following recommendations are made:

. Ministry of higher cducation should
collaborate with various school management,
in ensuring that the academic calendar
disrupted, be bridged by extension and extra
classes put in place for students, in order to
gain back the learning losses and catch up
with the expected leaming targets.

2. Capacity buildings through ICT trainings
should be iegularly organized by school
authorities to equip lecturers and students on
how to tackle any form of future academic
disruption.

3. School managements should encourage
blended learning approach of face-to-face
learning interaction and online
classes in order not to be taken unaware by
any eventuality such as lockdown orders and
school closures.

learning
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