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ABSTRACT. .

There is a great decline in students® enrolment of History in senior school
certificate examinations conducted by the West African Examinations council (WAEC)
and National Examination council (NECO). This poses a great chalienge 10 historians in
“view of the role of History in the development of a nation. The problem of the unwieldly
nature of the History syllabus which is far above the level of the secondary school
students for whom it is meant, the lack of resourcefulness and the inability of most
History teachers to adopt good methodology of teaching the subject reduce students
interest in enrolling History in senior school certificate Examination.

" There is the need to rekindle students interests in the subject for we can not have a
true perception of the present that is not strongly influenced by 2 versica of the past
which History stands for. ,

The zim of this article is to solicit the efforts of the teachers and the government
towards rekindling the interest of the students in the subject.
introduction

- The importance of history to other aspects of life — political, social and economic
can not be over emphasized. Chaffer and Taylor (1977) sees history us more than a
discipline for investigating the past. Wake (1969) defined it as a narrative, constructed
frorn evidence, that we find acceptable. Marwick (1970), stated ihat history is a social
necessity which existed long before its study became academic. Histery is to the
community what memory is to the individual. Drawing upon experience from both in
Africa and in schools in other parts of the world will help to clasify the purposes in
teaching history in Nigerian secondary schools. History is nol what you thought, it 1s
what you can remember. It’s aim is to bestow a heritage.

_ The aim of this article is to discuss the problem of decline in the interest of
students in the choice of history in senior school certificate examinations and to make
useful suggestions aimed at rekindling students’ interest in the subject. The role of history
in national development will precede the main discussion. 3

The Role of History in National Development

History deals mainly with facts that have consequences. Therefore what interests
the historian is not just the events of the past but their consequences. It is only the study
of history that can reliably separate past events that have censequences fom those that
merely occurred. Those events that have consequences teach lessons that can enable us
correct our past mistakes.
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The knowledge of history helps to understand the present problem und thus offer
solution. As Rogers (1984) pointed out, history has a crucial role to play because it is
scarcely possible to understand a practical present problem without a sound knowledge ot
its background and development. The study of history becomes very important because
the whole frainc of reference within which the present is perceived has bec.: drawn from
an image of the past. It is this that indicates the importance of history in ¢ducation. Some
sort ‘of versicn has already affected every child by the time he enters school. Without
historical education there will be nothing that will monitor the development of ‘the
framework within which the child will come 1o see the world. Therefore the problem of
adult misconception will he perpetuated. The reason for this is that we cuzn not have a
perception of the present that is not strongly influenced by our past experience. Those
things we have internalized when we were growing up and articulated in our adult lives
will determine how we understand and behave towards events in our present world.

Another important role of history in education is that it will enable us understand
other subject areas. The existing structures of all branches of knowledge are the products
of developments cover. time. Therefore to fully understand those other branches of
knowledge there is ihe need to look at them from the historical perspective, Thus to fully
understand science there is the need to study the history of science because u knowledge
of its develapment will help in understanding the concepts. ' ,

As Conanl (1951) pointed out in his'book ‘on understanding scietice” it is likely
that if a subject and particularly its ‘know-how’ is really to be understood :hen case
studies from its historical development may have a most valuable part to play.

History play a crucial role in integrating other subjects in the school curriculuin.
Stenhouse {1968) posited that at a time when there is a maiked wend towiurds ‘breaking
down subject barriers and integrating the curriculum with a resulting proliferation of
rather shallow and artificial schemes based on little more than casual ussociation of
content, history provides a reasoned basis for binding together the curviculum. That basis
niay consist of the network of congeetions among the subjects of the curriculum that the
historical rec ds and the histerical elements in their study that il should variously
employ. History thus help in attaining the national goals of Nigerian education as
endorsed bty the National Policy on Education. These goals as outlined in the Naticaal
Policy on educatiun (2004) include: '

a. - alree and democratic sociely;

b a just and egalitarian society;

¢ a United, steong and scll= reliant nation;
d a greal and dynamic cconomy and

€

a land of bright opportunities for all citizens.
Tn this period of our national history when there is emphasis v science and
technology, the study of history becomes very paramount because it is only our
knowledge of history that will enable us know how other nations attainsd technological
advancement. As we continue to forge ahead our knowledge of history will enable us
identify the areas we have made mistakes and correct them.

e
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The study of histery is essential for effective policy making and national planning.
It is important for all policy makers of a country to study and understand thoroughly the
history of their nations political, economic and social developments. This swidy will help
to reveal the problems confronting the nation and policies aimed at combuting these ills
are initiated. Perhaps the neglect of history could be responsible for the fuilure of most
plausible and laudable programmes hitter to initiated by the various governments in the
federation. :

Another important area where history contributes to education 18 in the
enlargement of the capacity of its students. Just as mathematics increnses the human
_capacily for dealing with concepts of numbers, and the study of languaug. does the same
thing in respe: f of words, so does history afford the opportunity for studiuls 1o increase
their capacily for dealing with questions involving people. (Brown 1981). One nceds
thouglt in order to weigh the pros and cons of any possible interpretation one may want
(o give on himan data. This acts as check on all ill-considered action. Prople whio have
acquired the historical habit of weighing evidence are not likely 1o advocate for mass
crimes or violence. This is not because those who have acquired historival knowledge
develop critical mind for analyzing issues but because it enubles oue 10 eXEreise
imagination and make projection into the future: A large part of histery’s vontribution fo
edueation is that it can extend pupils understanding of people, tieit aciions and their
motives (Chalter and Taylor, 1977).

Declining Iuterest in The Choice Of History in Sewior Schoui Certificate
Examinations

My experience as a history tcacher and exumination officer in churge o students
cnrolinent for external examinations in Senior School Cerlificate Pxamiu lions between
1993 and 2005 in three schools in Aniocha North Local Government Arcy uf Dielta State,
viz: Onicha Ugbo Girls Grammar School, Onicha Ugbo, Marlin College Insele-Uku and
Pilgrim Baptist Grammar School, Isele-Uku has stiown that in recent thines there has been
a greal decline in the enrolment of students for history in scnior school certificate
cvnrinations conducted by the West African Exuminations Comnil (WAEC) and
wutionul Examination Council (NECO). This decline in the offering o ihe subject in
secondary schools is of great concern 1o the historians. The questioa that comes to mind
Jow ‘is what brought about this decline in the discipline that was 50 exoiting from the
1050s to the 1980s7 Worried about the decline of the subject, Plunib (191+) asks, “Is the
Deati of the past imminent in our schools?”. Severul reasons have been advanced for this
(ura of event., '

One of such reasons is the complain from students aboul "o riany dates” it
history which are difficult to remember. Research has shown that most udolescent pupils
could not grasp the uscful meaning behind dute- for them history was e damn thing
after another Jahoda (1963). This problem of chronology has been on for over a centuny
ow. 'The problem has been how Lo teach a pust thast students can wentily.

The nature of the history syllabus which is toc wide, tn wieldy and far above the
level of the studenls for whom it is meant constituie arotlier big problem. Thi
voluminous nature of the history curriculum makes it difficult fer most tistory ieacher
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and students to cover the syllabus within the specified period. The teachor is thus faced
with the problem of batiling with time to cover a very. wide curriculun.. The fear L '
inability to cover the content of the syllabus might lead to fuilure makes ihe students
loose interesi in the subject.

Moreover, some history teachers are not properly trained. Because they are ill-
equipped, they lack the expertise and methodology 10 make the subject interesting. They
thus kill the students interest with boredom and dullness.

Lack of resourcefulness by most history teachers also constitutes another big
problem to the subject. Some teachers who read history in the Universitics and Colleges
of Tducation sometimes prefer to teach subjects outside their discipline. Today more than
60% of history graduales posted to secondary schools are teaching subjecis outside their
discipline. They are found to be teaching subjects like Government, Christian Religious
Studies, Social Studies and English Language or Literature while history remains without
'a teacher. It is very sad and indeed ridiculous to sce a school with up 1o three history
graduate teachers yet in senior school one (SS1) history is not offered as a course of
study. The immediate criticism has been of traditional presentation: excrucialing
dangerousty dull and what is more, of little apparent relevance (price 1968). "

The discouragement given to the subject by the government sometimes contribuics
a great deal to students’ lack ol interest. There is undo emphasis vin science und
technology vet the polices initiated towards its altainment are not properiy hmplenmiented.
For example almost all schools in Delta State have equipments for intcoductory
technology at the junior secondary school level, but how many schools ia the state are
using these equipments? They are either left to rust or are stolen from the workshops. In
1985 the Bendel State Government directed all graduates in history ar:d sther courses
mainly in the Aris to seel employment in other siates. That year many history graduaies
including thiz nuther went to Ondo State to pick temporary appoiniment that was -
terminated after one year. This is cnough to discourage prospective histury siudents for
nobody will like Lo study a course without job prospect.

Rekindiing bulerest in the Sulject

The decline in the interest of students has generaled a Yot of concern among history
scholars. Researches have been conducted in order to bring back the lost glorny of history
into the school curriculum and encourage more students to offer the s bject in senior
school certificate examinations conducted by WALEC and NECO.

In the year 2000, the Historical society of Nigeria out of greut concern for the
decline in the enrolment of history in senior school certificate examinuaiuns in Nigerian
secondary school sysiem, set up' commitices to review the existing sooondary school
history syllabus and make recommendations that will make the teaching of history
effective. The commiittee headed by professor 8.C. Ukpabi among other things noted:

1. tht the existing syllabus was too wide, unwieldy and far above the level of
students for whom it is meant; and

2. thut many secoudary school teachers lacked the historical experiiie and teuching
metlidology necessary for effective teaching.

The commitice made the following reconumendations

77



1. that the revised syllabus should have a proper focus- mainly on Nigerian history

with a broad background of West African history.

history teachérs should be properly trained in both the subject matter of history

and in the methodology of teaching history.

3. . history teachers should be innovative in their teaching approach. Teaching aids,
excursions to historical sites of importance (past and contemporary), {icldwork for
collection of oral traditions and other data, and films should be used to promote

~ greater understanding and interest among students and

4. there should be alternative papers for example, on historiography, to {urther enrich
the syllabus and give the students some option based on their. interests, in
preparing for, and answering the examination questions.

The recommendations of these scholars centred on the nature of the history
syllabus and the methodology of the history teacher. These are laudable
cecommendations that if implemented will change students orientation about the subject.
While not trying to elaborate on the points already listed above, it is hoped that if
curriculum planners take into cognizance the interest of the students for whose purpose it
is framed and teachers adopt better teaching methods, students interests in the subject will
be aroused. '

History teachers should be resourceful in order to solve the problem chronology
in history. They should show the students tangible evidence or creale imaginative
involvement and thus create in them a past they can identify. One way of doing this 1s
through visits to historical sites and archive so that the students can have a «locumentary
evidence of what they have learnt in class. The purpose of this visit apart 1rom showing
tangible evidence could also be o present an established narrative, supprh, justify,
analyze or even criticize the evidence.

Thére is also the need to train and retrain history teachers on the modern
techniques of teaching history to make it more interesting to the students Hiswory teachers
should take advantage of in-service training programmes (o improve on their
methodology. They should be encouraged through sponsorship (o attend workshops and
conferences organized by professional bodies like, the Historical Society of Pliperia.

!\J

CONCLUSION :

The author does not pretend to possess all the right pressing knobs Lo an “open
sesame” of the future direction of teaching history in secondary schools i Nigeria. He
has however aitempted to highlight some of the problems militating apainst students’
interest in the choice of history in senior school certificate examinations. He has also
suggested that history teachers should make the subject more interesting by taking the
students out on field trips and attend professional conferences organized by the [istorical
sociely of Nigeria. He called on curriculum planners to make the content ui the history
syllabus to be more relevant o the age of the students for whom it is meant. He called on
the government to encourage the discipline by making history a compulsory subject in
the senior school certificate examinations and 1o employ more history touchers in the
secondary schools.
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