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Abstract

This paper sought to explore the appropriate gued)y that can be employ for the teaching and
learning of Social Studies and Civic Education thg Social Studies teachers. Although the two
disciplines, Social Studies and Civic Education aesvly introduced in Nigerian school curriculumtime
early 19's and late 19's. The problem of poor parfance of students in these disciplines had leddamut

cry of the state ministry of education, policy nraka education and stakeholders. Most of the ethusan

the state attributed this to lack of qualified amndell trained teachers, inexperienced teachers,
unprofessionally trained teachers, lacks of indfiartal materials, declining instructional qualitieachers’
characteristics and teachers ineffective adoptidrappropriate teaching pedagogy. This research work
therefore call for the need of Social Studies tea¢h adopt the necessary teaching pedagogy fecit
teaching and learning of the disciplines. It is agg this background the work is beamed on the ephof
Social Studies, concept of Civic Education, and ¢becept of pedagogy. The paper also focuses on
teaching as inquiry pedagogy, which has to do witkiusing inquiry, teaching inquiry and learningyiriry.
Factors to be considered by the Social Studieshieain selecting pedagogy for teaching of Sociabts
and Civic Education in Junior secondary school, éssing the effectiveness of Social Studies ana Civi
Education teaching pedagogy in junior secondaryosth and how we can achieve excellence in Social

Studies and Civic Education using teaching as irjgpedagogy in Junior secondary schools were also
considered.

Introduction
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Education has been identified as a dynamic instnimé change hence, developed countries and
those aspiring to development have adopted it asnstnument for excellence for effecting national
development. It is against this backdrop that tedefal government of Nigeria is committed to the
integration of the individual into sound and effeetcitizen, and in the provision of equal eduacadio
opportunities for all citizens of the nation at thgmary, secondary and tertiary level, both insaiel
outside the formal school system (Federal RepuiINigeria, FRN, 2000).

Secondary education is occupying a vital positioiNigeria education policies programmes. This is
based on the belief that secondary education is#énkest education and a foundation upon whicleroth
levels of education stand (Grant, 2003:12). Suppgrthis, Adler (2008:56) observed that secondary
education is very essential for children growing atmosphere of poverty in a democratic society like
(Nigeria). In view of this, Ikwuazom (2005:5) opdh¢hat secondary education is the earliest edutatio
system given in a formal institution for childrenoin the aged of 10 to 20years after primary school.

It was on this issues Social Studies education imasduce in the Nigeria schools curriculum in
1960s.With the philosophical nature of the discigli which centred on man in the society and also it
possesses a high degree of cultural emphasis. dtweus cultural backgrounds from where scholars and
authorities in the subject area have emerged hiawegasen rise to varying conception and definigaf it
(Eloma, 2005:90).

The philosophy of Social Studies as reflected apbas influenced many minds as to assets what the
subject possesses in terms of confronting and ptiegito solve the problems of man in his different
environmental setting of the world over. It hasdrae an accepted fact in many quarters that Sotudies
emerged in the schools’ curricula with the aim eforming education for the purpose of sensitizing
humanity to the needs and resources of the wadrislrégarded as a major tool for national develepiand
is deemed as capable of presenting a total soltti@ducation problems confronting many countriethe
world - (Nigeria) (Britzman, 2003:14).

It is in this parameter Chant (2002:43) observed tlonsidering the philosophical background of the
discipline on man and the country as a whole, wenot accomplish the philosophical nature of the
discipline without employing the necessary teaghpedagogy for accomplishment of it goals in the
country. Therefore, this paper is designed to fatube necessary pedagogy to be use for effetaching
of Social Studies and civic education in Juniord®el@ary Schools (JSS).

Concept of Social Studies

Social Studies as a discipline is geaoshtds providing young people with opportunity faurturing
the virtues of self-realization, better human ielahips, self and national unity, social and pdit
advancement, scientific and technological develapnteocial Studies is concerned with the studyeuje
in society, in space and in time, and how theyteetla one another and to the group to which thegrige
(Osakwe, 2010:6).

Social Studies has as its major focesptomotion of civic competence, integration of wiedge
skills and attitudes in resolving societal problemasues and challenges. It is a discipline thatimates and
explores the dynamism of society and the changetgra of knowledge. Social Studies foster new and
integrated approaches at resolving societal anola@maental issues (Osakwe, 2009:14).

In this circumstance, the main goal of iSb8tudies education is designed to generate andldp
intelligent, responsible and self-directing citigewho are expected to positively explore opporiesito
develop their own potentialities and to contribtiteir maximum effort to the improvement of grouyirig
within the societal frame-work of the nation (Ok&nChukwu, 2005:67).

From the above conceptualization, BarfdicCully and Marks (2004:16) opined that there ig no
much debate that Social Studies is a subject gt dvith man’s life. In other words, Social Stidiecuses
on:
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(a) Man — the individuals in society
(b) His relationships or interactions with society @timen) and
(c) His interactions with the environment

Civic Education

Civic education is a system of educatiat thculcate sound moral values in the youths éducation
system which aims to help people learn how to becawctive, informed and responsible citizens. Civic
education, remain an important means of teachiagtipulace about individuals right and what dusied
responsibilities the leader and the led have (BgrlHammon & Bransford, 2005:32).

Supporting this view, Ritter, Powell & Hiay (2007:89) observed that the introduction oficiv
education is to teach citizens the virtues of goidenships particularly the values of obediertuanility
and submission to constituted authority. That cadeication will deepen democratic culture and eramei
gualitative participation of average Nigeria in tgevernment process. MeCully & Marks (2004:56)
observed that civic education will provide a basis understanding of the rights and responsibgita#
citizens in Nigeria constitution and a framework dompetent and responsible participation.

The Concept Pedagogy

According to Mbang & Agba (2012:54) pedagagthe study and theory of the methods and priesip
of teaching. Adler (2008:13) opined that ‘Pedagaoggans teaching’ specifically teacher actions that
promote students learning. Effective Social Studésscher use a range of approaches to supportnssude
learning. That, effective pedagogy in Social Stadoeitlines the evidence of what teaching approaches
enhance outcome for diverse learners in the S@&tadlies curriculum. Even though we have so many
teaching pedagogy like; lecture method, questigndrgmatization, simulation, project, discussiond a
inquiry pedagogy that can led us to achieve Sdgfatlies goals. Dinkelman (2004:34) commented that
there is no good or bad pedagogy in the teachidgearning of Social Studies, that the use of éiqdar
pedagogy in teaching Social Studies depend onxperese of the teacher in the subject area. Teache
competence, teacher characteristics, teachers’ @wament, teachers’ specialization, how professionéhe
teacher in the subject area and teachers’ classnoanagement, should led the teacher to achievetdiisd
objectives in class. It is in view of this, thispea takes a critical focus on ‘teaching as ingpegagogy’ for
effective teaching and learning of Social Studieg @ivic Education in Junior Secondary Schools.

Teaching as Inquiry Pedagogy

Effective Social Studies teachers inquire into témeching-learning relationship; they think aboatvh
they are teaching and whether it is working. Tlais be moment by moment as teaching takes placepday
day, or over a longer term as occurs when usinghteg as inquiry approach (Darling-Hammond and
Bransford, 2005:105).

Social Studies curriculum offers generimimation about effective pedagogy and describpdoaess
for teaching as inquiry pedagogy. See teaching@sny pedagogy diagram below:
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Teaching as Inqyir

TEACHING INQUIRY ( Teaching

—/

What strategies [evidence-Based] ( Learning
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\ Teaching
FOCUSING INQUIRY
@
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spending time on?

S

/ LEARNING INQUIRY \

N
-

What happened?
Why did it happened?

- /

Source: Center for Advance Study of Teaching and Learningriottesville. Virgina.

Teaching as inquiry is a cyclic procesd mvolves the teacher putting students at itsthehile also
reflecting on the effectiveness of their own apphes. It ensures that the learning remain stucdemired
and is immediately responsive to the success ofpipeoach taken and reveals the need to revisitiapt
the pedagogy being used (Dinkelman, 2004:17).

As teachers build their knowledge of bothrfeer and learning, they model what it is like toalife
long learner. The cycle of inquiry is our best gudee that we don’t carry on doing what we're dairgis
no longer working or it is not working for partieul students or groups of students (Ritter, Povesit)
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Hawley, 2007:110). Gradwell (2006:15) found that Social Studies teaching to be effective, the leac
should be focusing himself on the following: foaugsinquiry, teaching inquiry and learning inquiry.

Focusing Inquiry

According to Feiman-Nemser (2001:11) obsgmyat as a Social Studies teacher you need tddsons
the culture of your students, and their interegtsls and aspirations in order to plan appropaatesities
that connect to their relevant contexts. Grant 8208) commented that a teacher should also contiéer
format to use in order to assess prior knowledgkefeaming of the questions. Example, through ireamy
conversation with learners, pre-and post testsstqpenaires or survey. Pre-testing might be unéerta
using visual like photographs as a stimulus tosgetents to write what they know about a topic ieveost
test might repeat the pre-test process to trackeldpment or seek in-depth information revealing
knowledge, skills, and understanding of the keyrigwy disposition or competencies.

Teaching Inquiry

Grant, Gradwell, Lauricella, Derme-Itsinna & Tzet{2002:98) observed that teaching as inquiry
involves asking students questions about how wetent pedagogy are working and whether others imigh
be more successful. Also, selecting pedagogy ®sgiecific learning outcome such as, graphic orgas)
co-operative strategies, writing and presentingigugisual and oral presentation and also encoutagese
of digital media.

Learning Inquiry

According to Hartzler-Miller (2001:9) learning iniqy has to do with what happened as a result of the
teaching, were the students engaged and interedittdhey understand the essential learning imento
the required depth and do the students want to knove. Example, when teaching a unit on ‘changéen
Nigeria family’, assess if students recognizededéht family structures and understand the consegseof
changing family structures in the past, and theaiohgor the future development of Nigeria sociéftiiis
could be group or peer- base feedback by mini-etloiard, poster chart, or oral report on partictdarily
structures. It is in this parameter, this work fam the advantages and disadvantages of teachinguiry

pedagogy.

Teaching as inquiry pedagogy according to Hammamtl Bransford (2005:89) helps the students to
think for themselves, It also help the studentdetrn how to collect, organize and analyze infdramaso
that it can be retrieved later. Britzman (2003:48¢ntioned that the relevance of teaching as inquiry
pedagogy is that, it develops in the students elsrtiques of discovery and their use throughoatitifa
variety of situations. He infers that, it encourdgtudents to take rational decisions by seeindwiesides
of the coin.

Mbang and Agba (2012:50) found that the disadgedaf teaching as inquiry stress mostly on the
cognitive aspects of the students and almost igntive affective or the emotional aspects of thenlag.
That, it requires a special classroom conditiocljraate of freedom where students are to air thieiws not
minding the views the teacher might be defending lansupport of this, Hartzler — Miller (2001:23)
observed that the disadvantages of teaching asryngedagogy, requires more stimulation than other
pedagogy if its objectives are to be achieved. Alsis time-consuming and if the problem is toidult or
too easy it might lead to lack of interest in the@ssroom. This pedagogy might lead to lack of peration
from the students in class which may lead to faigin to students.

Factors to be Considered by the Social Studies Te@ar in Selecting Pedagogy for Teaching of Social
Studies and Civic Education in Junior Secondary Sabols
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In selecting pedagogy for teaching Social Studres@ivic Education in secondary schools, the teatia
wants to be effective in the use of his adopteatatyy must be guided by the following factors:

1 Subject Matter: The topic a teacher is going to teach in the aigdermines the appropriateness of the
pedagogy to be employed. For instance, if the ®afihds out that in the scheme of work he is gdimg
teach “Living together”, it is the nature of theio that will guide the teacher to determine thprapriate
pedagogy to employ so that students will understamdvery well.

2 Instructional Objectives Set by the TeacherGradwell (2006:78) emphasized thaty pedagogy the
teacher employed must be capable of aiding not thrdyachievement of the teacher’s stated objecbués
also the enhancement of students’ understandingaghie. For instance, if the teacher wishes to heac
students how to draw the map of Nigeria, the pegade is going to employ must be capable of invavi
the students in practical exercise. This would dong way in enabling the students to develop tesirdd
skills; also it will enable the teacher to selegipmpriate and effective pedagogy to use. These
characteristics include their age-range, level rdéliigence, verbal ability, their interests, araldl of
motivation, previous knowledge and family backgrd@mongst others.

3 Time and Place Context:Every lesson takes place within a particular twhe¢he day and at a specific
place. Therefore the time and place within which tbsson is taught could considerably influence the
effectiveness or otherwise of the lesson. For ntsait is a well known fact that students are naitentive

in the morning than in the afternoon. If a teadseo teach Social Studies to (JSS1) studentserpériod
immediately after their long break, it can only dféective in the class than just relying on leatgrthem.
Attempting to lecture them for fourty minutes witlake most of them fell asleep (Gradwell, 2006:77).

4 Number of Students in the Class:In teaching Social Studies, large class is not eraged. The
problems associated with the management of largesctio not allow for the full participation of the
individual learners in the class. Unfortunatelydeveloping societies like ours and particularly ninat
federal and most state governments had introduessdand compulsory education up to junior secondary
school level, the existence of large classes bedomeatable, the teacher has to select the pedatjuaty
would cater for the number of pupils in the class.

5 Teacher's Own Ability, Interest and Mastery of the Subject Matter: In Social Studies and Civic
Education teaching, teacher-guided inquiry is ersigeal. This exposes the learners to the scientifi
method of problem solving at the formative stage@felopment. At this period, they can easily inddize
knowledge, skills and attitudes and values. Morg@adrtantly, those of them who would be teachers’
tomorrow would continue to experience this methHodugh the various levels of education and be bette
equipped to perform their duties as teachers whertime comes. What is being emphasized here is tha
when selecting pedagogy, the teachers must thinkeshselves, their interest and how competent dney

in handling the pedagogy. For effective teachingake place, the teacher must think of the necgssar
pedagogy he can handle very well not just any one.

6 Instructional Materials Available: The availability of instructional materials is nobly one of the
factors that affect teaching but also one that rhastonsidered by a Social Studies teacher beébeeting

any pedagogy (Dinkelman, 2004:86). As a resulthaf tluid nature of their discipline, Social Studies
teachers must be flexible in the selection of pedgsgAlso they must be imaginative and resourceful
their handling of teaching pedagogy. It must beeddhat the factors which we have enumerated ahmve
not exhaustive. There are other factors which $d8tadies teachers must consider before selecting
pedagogy. However, the most important thing is Batial Studies teachers should endeavour to lobk o
for these factors before selecting their pedagogy.

Assessing the Effectiveness of Social Studies andvi€ Education Teaching Pedagogy in Junior
Secondary School

As we have pointed out earlier, there is no methatlis wrong or good, bad or good in Social Stsidie
This assertion should not be construed to mearatnatnethod goes in the discipline or that you tedi of
a particular method as being better than the offfez. meaning is that it is the teacher who detezmio a
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great extent whether the selected method is gooladrthrough the way and manner he conducts his
teaching, (lkwuazom, 2005:4).

In spite of the number of teaching pedagapch we have identified in Social Studies, teaghas
inquiry methods has come to be adopted in this iplapeause of its effectiveness in teaching. Thithote
has been defined as critical thinking, inductivenking, problem-solving, analysis, reflective inguior
reflective thinking. Teaching as inquiry method®gass according to Hmmerness, Darling-Hammond,
Bransford, Berliner, Cochran-Smith, and McDonaf)Q5:125) has six different steps:

» Experience

» State of uncertainty

* Framing of the problem

« Formulating Hypothesis

» Exploration and evidencing

* Generalization

It can also be seen as “a teaching pedagegy the teacher and the students are allowedaimier an

idea, event, issues, problems and questions freglly, minimum guidance from the teacher and thezkse
information to answer or solve the problem (Daditigmmond & Bransford, 2005:68). They went further
to identify seven integrated steps which every &8o8tudies teacher has to follow in the course isf h
teaching. Teaching as inquiry method is not thealisry of an answer that is lifted from a book, tather,
the development of an answer by the students aachées themselves, based on the result of their
investigation (Britzman, 2003:32).

Briefly defined, teaching as inquiry pedagogy nsatudents getting answer to issues, problems or
questions through the collection and analysis @rmation or data. In other words, teaching as iryqu
pedagogy is a teaching strategy where the leaarerguided by the teacher to find solutions togbeial
problems or issues which they are exposed to (Ik23@5:6).

Ezewu (2005:94) asserted that in this netifdeaching, students are not spoon-fed but @dento be
active in the-learning situation. Unlike other ftamhal methods of teaching where the learnersnaade to
be passive, teaching as inquiry method is more®ffe because the learners participate fully intdeehing
and learning. Even under the specialist teacherréditional methods make students to listen aotcton
forget so quickly whatever they remember, do andeustand. Adler (2008:8) also observed that tegcam
inquiry pedagogy enable students to look out féormation which could be in the library, community,
hospitals, cave, river, industries and so on, tolttata by themselves, analyze the data, give trépdne
class, draw inference and make decisions. The wthitking and learning is done by the teacher and
learners on their own which will enable them toelep and concretize the skill of critical thinking.

This method is a scientific method of arrivingla truth. Social Studies used this scientific radth
of investigation to teach the students how to ifigmtroblems, formulate hypotheses, gather inforomat
about the problem, test the hypotheses, draw csiociuand make meaningful decisions. lkwuazom
(2005:3) mentioned that as learners start to userbthod at the secondary school level, a solithdation
for understanding how to use more sophisticatezhtific methods in the future must have been laid.

How we can Achieve Excellence in Social Studies ar@ivic Education Using Teaching as Inquiry
Pedagogy in Junior Secondary Schools

To achieve the vision of Social Studies,nuest ensure that students become
intimately acquainted with scholarship, artisanshgadership, and citizenship education. Excelleimce
Social Studies will be achieve by programmes imctvhstudents gain the knowledge, skills, andwatés
necessary to understand, respect, and pradtieeway of the scholar, the artisan, the leaded, the
citizen in support of the common good (Grant, 2663:
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Eloma (2005:2) observed that it is only wheteacher employed the appropriate teaching pedagogy
teach all the above properly to the understandirnigeostudents, making sure that he or she usesiéihod
to achieve his stated objective with the studehts, is when this vision of excellence will be ashad by
the teacher in Social studies.

Conclusion

Secondary education plays a very important roliénlife of both the individual and the societly. |
is seen as a spring board to all other educatistesyin Nigeria.

Teaching is not an easy task. It calls for dethcatsacrifice and hard work. It involves the triens
of worthwhile knowledge, skills, values and appation to a learner. These will serve as a suniwals
through life endeavours. To actualize these, theher falls back on a number of pedagogy to achieve
stated objectives with the learners. The learnein is expected to show a sign of positive chaimge
behaviours to testify for the teachers function.

Therefore, the paper beamed that a Social Studaher should employ the appropriate teaching
pedagogy for the teaching and learning of Sociadigs. He should also make sure that any particular
method he employed will led him or her to achigwe stated objectives with his students in class.

In sundry, the teacher should be aware of thoaehteg pedagogy that can actually make his
teaching effective.
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