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Abstract

Then best educational environment are those thal are fair to off stndents, male or
Jemale, fn many places around the world, female and male students do not always
have the same chances for a good edycation This paper examined e various
teaching soralegies necessary for balencing pender learning vducarion. It also
prefers solution to this comtemporary problem. The role of curricudum educators
towards enhancing gender gquality education was alse discussed. The paper
Jfurther recommended among others, that government should be allve to their
responsibilitics particelorly in providing enabling environmment for promofing
gender party; parents, feachers and guardions must discharge their duties lovally
and difigentfy,
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Introduction

As educated individual is more likely to grow up healthy and have more
opportunities for employment. This increases their chances of raising healthy
children and supporting them to also get an edueation (Clarke, 2005). When all
students both male and female have equal access 0 cducational opportumitics, the
results impact future penerations. Creating more equal educational oppotrtunities
for students being in the classroom and with the teacher. A strong teacher is one
who treats their students feirly and creates an environment where students feel
equally able to take part.

Teachers can create the appearance of gender bias through uninentional. non
verbal actions. The first step to corecting this problem is to organize your
classroom in a way that makes all students feel equal.

Teaching Stratlegies for Implementation of Gender Equality Education

There is a direct relationship betwesn the kind of learning environment teachers
create in their classrooms end student achievemenmt. Here are some specific
strategies fof developing the optimal classroom climate and culture, -
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*  Address Student Needs

Remember that students, like adults, have not only physical necds buf also
important  psychological needs for security and order, love and helonging,
personal power and competence, freedom, novelty, and fun. Students are driven 1o
meet all of these needs all the time, fet just two or three of them. When 1eachers
mtentionally address these needs in the classroom, students are happier to be
there, behavior incidents oocur far Jess frequently, and student engagement and
learning increases (Myrers, 2007,

s Create a Sense of Order
All students need structure and want to know that their teacher not only knows hiz
content arga, but also knows how 1o manage his classroom (Nayler, 20070 It is
the teacher's responsibility 1o provide clear behavioural and  academic
expectations right from the beginning — students should know what is expected of
them all the time, Another impartant way to create a sense of order is by teaching
studemts effective procedures for the many practical tasks thal are performicd in
the classroom. For example, teach students how 10:

= Enler the clagsroom and become immediatelv engaped in g leaming

activity

s Distribute and collect materials;

* Find out about missed assignments due to ahsence and how o make them
up

*  Get the teacher’s attention without disrupting the class and

= Arrange their desks quickly and quietly for various purposes: in rows
facing the front for direct instruction, in pairs for collaborative learning, i
groups of fours for coaperative learning, and in & large cirele for class
discussions.

lii.  Get to Know vour Students

The more you know about vour students’ cultures, inferests  co-curricular
activities, personalities, lcarning styles, poals, and mindsets, the better vou can
reach them and teach them (Skelton, 2HH). Some ways of getting 1o know Vour
students are:

» Edueate yourself about their cultures

= Talk to them

*  Assign journal prompts and read and respond 1o them
* Attend co-curricular cvents
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s Have stadents complete interest inventonies or sUTveys

» Have students complete learning style and personality assessments
s Hold regular class meeting

= Play team-building pames with students

iv.  Aveid Judging

When students feel like they are being judged, pigeonholed, and/or labeled, they
distrust the person judging them. It is hard not to judge a student who just sils
there doing no school work after you have done everything you can to mativate
her. 1t is easy to see how we might call such students lazy and label the student
wha is constantly provoking and threatening peers as a bully, But judging and
labeling smdents is not only a way to shirking our responsibility 1o teach them
{“There’s nothing 1 can do with Jonny, He's simply incomigible.™), but it also
completely avoid the underlying problem. [nstead of judging students, be curious.
Ask why (Where is this fear or hostility coming from?) Onee you uncover the
underlving reason for the behavior, that issue can be deall with directly. avoiding
all the time and energy it takes fo cajole, coerce, and gZive comsequences 1o
students.

V. Emplov Class-Building Games and Activities

It is important 1o develop positive relationships with your students; i is equalby
important to develop positive relstionship among them. One of the best ways (o
break down the cliques within a classroom and help shy or new students feel a
sense of belonging is 1o engage students in non competitive  pames and
cooperative leamning structures, According to Ringrose (2012), there are hundreds
of resources online and in books that provide thousands of appropriate choices for
vour grade level, Another benefit of bringing play into the classroom is that it
sives your students a very powerful reason to come to your class. 1tis fun.

vi. Be Vulnerable

Being vulnerable develaps trust faster than any other approach. Admitting your
mistakes show that vou sre humen and makes you more approachable. [t atan
sends the message that it is okay to make mistakes in this elassroom. That is how
to learn. Maxwell (2010} said that vulnerability and public self~evaluation alse
help develop a growth mindset culture: We embrace mistakes rather than ry 1o
avoid thent at all costs, We leam from those mistakes and grow. Make a simple
mistake, like spilling & glass of water or misspelling & word on the board. and
instead of making excuses, jalk about how. you made that mistake, becouse it
taught vou something,
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Vii. Celebrate Success

A celebration is a spontancous event meant o recognize an achieverment. Tt is not
hinted at or promised shesd of time like “if -vou ~do-this-then-you-get-thay”
reward, Instead, you might 2=t & class poal, such as the whole clags achieving Rl
percent or higher on an assessment, Chart students’ progress on s wall chart
(percentages, not individual names), After cach assessment, discuss the stratepics,
processes. or stdy habite that students used 1o be successful and what thew
learned and might do 1o improve on the next assessment. Once the class has
achieved the goal, hold o celebration. It does not need to be o three-ring circus,
showing some funny or inleresting (appropriate} anline videos, bringing in
cupeakes or  plaving some non competitive games would suffice. The next 1ime
you set o class goal and students ask if ¥ou are going to celebrate again tell them,

not necessarily. It really is not shout the cupcakes, it is gbout the effort and
learning.

Ways to Promote Gender Equality in the Classroom
2.  Be Reflective and be Ohjective

First, the teacher should Pay atlention to the trends above and do vour best 10 affer
more gender-neutral responses 1o students,

You may feel like you already do a pond of this, but it can be difficult tor judge
Your own teaching abjectively. It may help to record a video of your clagsroom in

order to take a closer look at your awn leaching methods and interactions with
students,

h. Get Feedback from Colleagues and Students

Consider getting feedbaclk: fram colleagues on any differences they mav notice
that vou don't. Further. consider petting similar teedback from the students
themselves using an anon ymous comment hox,

Consider Questions such as-

Da you notice differences in how I treat boys and girls?

What do I need 1o know about you, in terms of gender. to teach vou weli?
Have I made vou fee) good or bad in regard 1o your gender at anv point?

e Use Gender-Neutral Languasze when Appropriate

Teachers can also alier the language within his'her lessons 10 help expand
students” perspectives heyond render stereotypes

For example, in assignments heshe pap challenge students’ expectations by

including a female canstruction worker or solider, a male SeCretary or nurse, and

147

|




R T 2 1 ) =
1 —

i ; .: s .I- u ¥ I l:--"; i I-i]"q 153 ] ] eyl :
f‘j'l'ﬁrﬂ'?gw "' I’ :-."_'__ &” ‘,'",' '11
Irterdivciplinary Jourmal ol Gender mrd Women Development Sodies (200 9) Tolume 2 Na, [

other professions typically associated with a particular gender also, when referring
to the group as a whole, avoid using pendered terms like “guys’. which may make
female stdents feel excluded, Instead, reach for gender-neutral promouns like
TENETYONE

Similarly, you shouldn’t refer to stereotypical characteristics like “boys don't ery”
or ‘girls don't fight' This language lays a foundation that may limit studems’
understanding of gender roles.

d. Explain the Context.

If you hear students using phrases like ‘you play like a girl’ or *man up’, it is
important to point out the social implications of these statements rather than
simply admonishing the use of that kind of phrazing,

The struggle for and history of gender equity parallels similar struggles and
histories for race and religious equity. Clarke {2003) opined that understanding
how individuals and groups become marginalized through the most hasic of
cultural tools like janguage can, depending on the prade level of vour students, is
more imporiant than having “clear rules” 1o simply “protect students” from bias,

€, Seat and Group Students Intentionality

It is common for boys and gifds to segregate when choosing friends and seating
arrangements, Teachers sometimes encourape this by asking girls amd hoys w
form separate lines in the hallway or even orpanizing separate sports activities for
exch group. By creating a dynamic seating charl, you can break up boys or girls
only cliques and encourage hoth groups to engape with each other.

f. Use Project-Based Learning
A teacher can also he intentional about integrating a mix of boys and girls within

small group projects.

The work can be purcly academic, with the lessons on gender equality indirect
and implicit. By working together, pirls and bovs can “if supporied well” betier
understand the muisance of individual behaviours rather than stereotyping *girls®
amd "boys’,

Projects can also be ereated to explore concepts in and around gender and cultural
equity, of to do work in selected spaces and communities to nurture the growth of
healthy human interdependence.
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Promoting Gender Equality in Schools

Promoting equality and inclusion are generally seen to be part of the work of
schoals and other educational bodies. There has been an important and significant
foeus on race equality over the vears, but an understanding of what the promotion
of gender equality should mean and how to go about doing this is less well
developed.

Some ideas of promoting gender equality in education are:

e FEnsure equal and fair representation of men and women at all levels across
the school (male teaching assistants, female head teachers and other senior
TANAZETS ).

e Develop initistives that promote young women o follow post-compulsory
education and carcer trjectories which will facilitate higher eamings in
the future.

o ldentify who is becoming disengaged from education and is likely to do
less well than hoped - and develop support strategies to tackle this,

« Challenge stereotypical, either/or understandings of what it means 10 be
male and female-across the whole school community (parentsicareers,
staff, students).

s Have elear and eonsistently followed procedures for identifying/reporting
sevual bullying and violence against women and girls.

In order to do the shove school communities need the support and training 1o
engage with the concept of gender and refleet on how imbued our day-to-day
reflections and actions are with a relatively namow understanding of sex and
pender, and 1o see and appreciate the many ways gender inequality is reinforced m
g0 many levels throughout our educational spaces.

Role of Curriculum Educators/Teachers in Promoting Equity in the
Classroom
e As a curriculum educator, we are in a position to call out examples of
gender stereatyping and encourage students to question and dispute them.
This might he through highlighting examples in teaching materials or
through ealling out students” comments and behaviour
s Cuwricolum educators should ensure that the classroom is an ideal
environmeni 10 raise their awareness of those stereotypes and encourage
critical analysis in students so they are equipped to come 1o their own
informed conclesions;

149




[rerdisciplingry Joaraat of Gender ard Women Devetopaent Studics (2019) Virfearmie 2 Na. 1

e Curriculum educators should encourage students to guestion gendered
examples in texthooks and instructional materials, Students shoold be
encouraged to consider textbooks authored by women VETSUS Met, to
analyse the roles men versus women fill in frictional characters m
literature texts, Mathematics or Sociology classes can provide an
opportunity to look at Australian statistics in areas such as gender pay
gaps. or gender-bias in carcers and emplovment;

e  Teachers should rebuke sexist statements from students, such as *vou kick
like a air”, “man up or “get back to the kitchen™ it is important to discuss

B what these phrases mean and their consequences, Many students will use ]
- this language without intending insult, so it is impottant to prompt them 1o '
= think about the underlying messape and the impact their comments have,

a5 opposed to simply reprimanding or “hanning” such talk;

s challenge traditional male and female stereotypes when giving examples
1o students, ¢.g. ‘a female solider’ or *a male nurse’;

s Whet vou seehear examples of gender stereotypes use them as an

- opporunity for ‘teachable moments” and ask students to discuss what they
mean and why they use them;
§ s Aim to use gender neutral language (8.2, it, their, theyk
. s  Avoid statements that peneralize, *girls tend o .7 or "boys are more’ :
; ' s Don't limit what you ask your students 10 do, e.g. ask female students 1o 4
carry sports squipment; k.

s Consider the way you interact with students and avoid heing, for example,
‘Mlokey with boys or “gentle’ with girls. Instead, interact in the way you

i | woithd expect then to in the real world’ i
: ! e Actively encourage students to engage in activities that might sit outside -
e, their gender’s comforl-zones (¢.g. sports, danee, drama etc).
= | e Take note of how often you draw on either males or females to answer
I

different types of questions and make an effort Lo rectify any mequity;

E e Encourage mixed gender group work and seating arrangements; 3
b » Use examples of pender inequity to inform your lesson €.g. looking at
: statistics on the pender pay gep for a mathematics lesson, of looking at

examples of inequity throughout history and how things may or may not :
i have changed; . ‘i
_ o actively discuss and analyze sexist advertising images and the media’s g -
R representation of men and women and
s Without highlighting that they are not “aering like blokes/girls, actively
g - encourage students when they do challenge geader roles
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Conclusion

One of the greatest hurdles ¢ supporting teachers to adapt and tmplement gendey
inclusive teaching strategies ig lack of training and mformation and pender
triendly leamin £ environments. Indeed, it is the teachers® ahility to recosnize and
understand local. social angd gender dynamics by Ziving veres to “hoys™ and “girl*
expericnoes.

Recommendations
The recommendations emerging from this paper are intended to inform hoth
leachers and government on cnhaneing gender equality education as tollows:

= Teachers in rural zones should he empowered and supported especially

wiomer;

= Government shoyld develop specific measurahle targets and strajegies o
Lrain, recruit and retain qualified male and female teachers:
There should be a ser olear vision with measurable objectives and
indicators for women's representation in education manasement positions,
Ministries of education should ensure that severe sanctions for teachers
and head teachers responsible for gender based vialence are brought 1o
bock,
# There should be sheouragement of women in leadership positions in
school management committee.
R einforee continuing teacher tramming and professional development
Programmes by integrating themes on gender and gender equality,
# Implement schopl hased capacity building activities in the school
curriculum whereby students and teachers particularly girls and wornen
will resolve social/ academic challenges.
Leaming environment should be comfortable for male and femaie learners
to avoid gender disparity

v

v

v
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