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INTERNATIONALIZATION OF HIGHER EDUCATION IN AFRICA:
CHALLENGES AND PROGRESSIVE AFFROACH

Christiana N, Nwadiokws, Ph0Y and Favour E. Meadlokwa

Abstract

Higher education les profoandly changed in the past 1w gemuies, ond thase involved n the
gcademic enlerprise hove yel to grapple with the buplleations of these changes. Apndamie
institutiors and systems bave feced pressures of ineremsing numbers of sudents gnid
demographic changes, demsticls Tor accountabifity, reconslderation of ihe sochal and e
rabe of higher education, implications of the end of the Cold War, and fhe impact of new
technologies, nevong others, While nondemic gyatems funclion in & natlons] envireament, e
challenges play themselves owl on  globel seale, We can |eam much from both nationnl
experiences ared ivdemational frends, Idens and solutions from one country or region may be
relevast in anosher, This paper exposss the chaliengea and progressive opproach 1o
inlernotionalization of higher Education. Some of the challenges include: Effedl af
demographic changes on the provision of higher education, funding the adverse effect of &
deteriorating economy on guality educstion and the role of universities in the politica] and
cuttural changes. Recommendations inchude: rapid exponsion of atuderta® eprclment, finarsce,
research mnd development, information and commumication, eguity and access, isses of
Brafndraln, research development and unemployment,
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Mo Academic institutions worldwide stem from common historieal roots and face common
contemporary challenges, it Is especially approprizste that intermational dizlogue will take place. A
comparative and global approach to thinking aboul higher educalion bepefits everyone but the
experience of one country may not be directly relevant to another, yet lsswes and their solutions touch
many nations, This essay has several key aims:

- 1o highlight issues in higher education that face many countries and about which an
nternational discsslon can coatribute insights;
] to contribute to U inlemationaiization of higher education through discussion of

international initiztives and linking of people and institutions commitied to & globsl perspeciive and
expanded international programs:

* to create a network of collengues and centers working in the fleld of higher education
worldwide in order 1o foster ongolng dialogue, commumication, and possible collaborative research
end

* to link policymakers, key sdministrators, and the higher education research
commumity in a creative dialogue on the central issues facing contempaorary higher education.
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Background nnd Global Perspective
Whilz il may not yet he possible 1o think of higher education as & global system, there js

considerable convergence among the world's universitics and higher education system. The medisval
Evropean historical origin of most of the workl's universitles provides s common antecedent, The
basic institutional model and structure of shudies are sitnilar worldwide, Academio instilutions have
frequently been international In oriemation-with commen curmicular elements and in the medieval
pericd, 8 common language of instruction —Latin. At the end of the 20™ century, English hos assurmned
a role &s primary International lenguage of science and scholarship, including the internet. Mow, with
mare than one milllon students shedying outside their horders, with countless scholars working
internationally and  with  jew lechnologies such as the intemet fostering  instanianeous
cofmunications, the intemational roots and e cuntemporary realities of the university are central.
{Amabile, 1988

Higher educatlon systems have also been moving from elite to mass 1o universal sccess, as
Martin Trow pointed oul in the 19605 “In hiz book higher challenges™. In Morth America, much of
Europe, and a number of Fast Asian countries, academic systems approach unfversal access, with
close 1o half the relevant age group sitending some kind of post-secondary institutlon and with access
increasing availability for non-traditional {mainly okder) students. In some countries, however, aceess
remains limited. In china and India, for exa mple, despite dramatic expression, under § percent of the
REE gTOUp allends posl-secondary institutions, In some courties with relatively low capital income,
such ns in the Philippines, sccess is high, while in some wealthier nations, it remains a key point of
challenges. Throughout Africa, access is limiled to 3 tiny sector of popolation. Access i3 an
increasingly imporlant issue everywhere, as populations demand it and as developing economies
require skilled personnel.

Demands for access come into conflict with another of the Nashpoints of controversy of
the presend era-funding. Higher education is an expensive underinking, and there is much debate
concerhing how to fud expanding academic systems. Current approaches to higher education funding
emphasize the need for “users” to pay for cost of instruction, as policymakers increasingly view
higher education ag something that benefits the individual, rather than a3 n “public pood™ where the
henefits accrue to society. 1This new thinking, combined with constrictions on public expendilures in
many cokiries, have meam severe financial probiems for academic. These difTiculties came at a time
when higher education systems nre trying to provide expanded access. Higher education’s problems
hive been exacerbated in many of the poarer parts of the workl by the idea, popular in the past several
decades and stressed by the World Bank and other mpencies, that basic education was most cost-
effeciive a3 a result, higher education was lgrored by major fending and donor ngencies. Mow, higher
education i back on the agenda of governments and multilateral agencies just as acadermne faces some
of [ts most serlows challenges,

Academic systems and institutions have tried to deal with these financial constrajnts in
several ways, Loan programs, the privatization of some of the public institutions, and higher tuition
are among the alfernatives fo direct povernment expenditure, In many parts of the world, including
most of the major industrialized nations, conditions of study have deteriorated in response to financial
constrainds, Enrollments lawve risen, bt resaurces, inchuding faculty, have not kept up with needs.
Academic infrastructures, ncluding libraries mnd laboratories, have been starved of finds. Less js
spent on basic research, Conditions of study have deteriornied in many of the world's best-developed
academic systems, including Germany and France, Studenis have taken lo the streets in large numbers
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1o protest declining budgets nnd poor conditions for the [irs| time since the 194604, There hag alio bean
= dramatic decling in scademic conditions in sub-Sakaran Africa and in some other developing areas.

While these trends and (he circumsiances discuesed helow vary to some extent from
coumiry to coutry, there is sonsiderable convergence, Academic leaders worldwide worry about the
same =t of toplos. Speci fic conditions vary from one coumtry 1o anothes, and there are cartainly majod
differences between the Netherlands and Mall, (Peler 2006), Yed, solutions from one country may be
relevant, at least in terms of suggesting allernatives, elsewhere. For sxample, there is much interes in
Anstralian ideas concerning a “graduate tax”.-a repayment scheme hased on post graduate income, The
United Siates, as the world"s largest and in many respects |eading academic system. experienced the
challenges of universal sccess first, and American patterns of academic organization are ol

comsidlerable interest elsewhere.
W live tn n period of rapid change in higher education, a period when we can leam

much fromn the experisnce of others. In shorl, higher education has gone global but with s varlety of
accents. These plobal concerns oF ESsues are pctually not discrets topic areds. They are beiler
undersiood as issue clusters. Each of fhe follewing are achually related concems that are incressingly
difficult o [nolate and manage in & reduciionist manaer.

Challenges smd Progressive Appronch

As the present eentury draws 1o a close, social pressures and the specitic requirements of the
labor market have resulted in an ewtraordinary diversification in universities and in programs of sty
University cducation has nol been excmpled from the force and urgency with which educalicnal
seform is politically advocated a5 a response to the sconomic imperatives, Universities no longer have
a monopaly on higher learning. 0 this regard, it 15 imperative tat the university in Africa continues
1o damonstrate its relevance 1o local problems. in doing this it must be both the repository and creator
of knowledpe; and it must become the principal instrument fior passing on accumulated experience,

cultural and scientific, for socineconomic development.

{a) Rapid expansion
The main pressure bemmg pul on universities in Africa today Include rapid Ex pansion in

student enrollment despite dwindling financial provision. The pace of exponsion over the past 20
has been enormous, as evidance by the number of instifutions of higher leaming especially in
Migeria, Kenya, Uganda, and Tanzania. The number of profession faculties and departments in all
universities also showed 8 corresponding increase in sub-Saharan Africa Uneso/World Bank (2000).
The demand for higher education is also ilustratisd by the number of African students
seeking 1o attend aniversities in the United Kingdom, the United States, and India. While the
pxpansion enabled taining of much-nesded manpower in Oee earlier days, the cunrent growth exrapds
the capscity of Affican economies to meet the high demand for university sdocation. Stralegies in
cope with the axpansion problem must therefiore be sought,

{b} Enrollment
Espansion in enrollments has enabled university education to move from elite o mass

acoess: a5 a resull, universities in Africa have become more and mere open, The efitism observed
among the pre-independence graduates-"School Certificates talking only 1o graduates and graduates
only to God™ (lshumi 1994, f3)-4s no longer present. The peometric fise in number of students
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enrollad in universities In Afriea iz bost illustrated by the situation in Kenya, There, enrollmeants n
public upiversities rose from & mere 400 stwdents in 1964, at the time of independence, to stightly
over 41,000 students in 1997, Dae to the population expansion, the demand for university education
far exceeds the capacity of the public universities. Mearly 150,000 students tmke the national
maminafions o end of secondary School. OF this number, about BO000 apply for university
admission, Measly 30,000 candidates imeat the minimum university eniry requirement,

The maximum capacity according 1o African Union (2006) in the public universities is
10,060, This works oul fo be about 7 percent of those who complele secomdary school education.
Private wiversities mainly by religious groups fill the gap left by the public universities and in part
meel the demand for tertinry education. Two problems that the private institutions seem to be
presipitaling are encouraging moonlighting by profesors and lecturers from the public universities
and contributing by the Wnbalwce between science and arts-based programs. Whereas public
umiversitios have reduced his imbalance w a ratio of 45:55, private sniversities are reversing this
trend by concentrating fheir coarse ofTerings on arts-based courses (Global Edecation Digest, 2003 ).

|

(e} Equily and mcoess
Regrettably, women have not benefited propoctionately from the dromatic sxpansion of

higher eshucation. ‘The proportion of women in African universities is as low as 20 percent in several
countries Mgur {1987). The low percentage of women's participation shows that the continent s
underutilizing more than 50 percent of iis avallable humean talent. In Eenya, despite the enormous
sxpansion explained above, inequalities persist in nccess for female students from the arid and
semiarid parts of Kenya Ojobo (200E).

The Joint Admissions Board-the board that deals with university admission in Kenyo-has
created special criteria 1o address this problem (Commission for Africa, 2004). African universities
must understand that the empowerment of women through education would contribute to all areas of
development and determine o a largs extent the pace of development on the continent. Universities
face the challenges of ensuring the participation of women In higher education both as shxlents and
prafessionals. Universities in Aftica must offer an environment in which women can function

effectively,

{d) Higher education finance:
Expansion of student mumbers In African oniversities has been achieved without a

praportionate rise in the resources available 1o higher education. Universities face the task of raising
the founds that will enable the Institutions to meet the demand for the expansion and Emprovement of
educational opportunities. As a result, most universities have experienced funding crises over the kst
decade. In Africa, this is partly due to structural adjustment programs, parily due to policies that
encourage Tree tenigry education, and partly dus to poor financial management practices.

According to Tetty (2006). To meet this challenge, Kenya, for example, has established
the Commisslon of Higher Education, which coordinates pelicles on university education; introduced
payment of tuilion and sccommodadion fees by students; and established the Students Losns Board 1o
assist students from poor social backgrounds. Financial constrainis have led the universities to
introduce school-based programs for teachers (af Kenyvatta University) and parallel degres programs
{private) ot the Universily of Mairobi and Makerere University in Uganda Devesh {2008), These
programs enable universities to raise extra funds. Universities must alap feam i use existing
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resources more efficiently and find cheaper Wiy of operafing Invoheemment of the private secaor in
fimarcing higher education could also bee intensi fied.

The nonperforming economies of African countries have not only affected the operation of
wpcal universitics but have also greatly reduced the migration of students from Africa to universities in
Europe and America. In a world that Is fast meving toward globslization, this could be a dangerous
tremd for Africa

() The issue of brain d rain
The foss of talented staff-brain-drain has hecome ane of the eritical issues facing Adrican

Universities, In the past, qualified stafl would not retwm o fheir home institutions after ohlaining
Higher degrees from universities abrgad. In recent years, A lrican universitbes have watched guelificd
siafl move fo other Alrican Universities, especially in the south. giudies have shown that il is the
highly trajmed and experiencesd s1afl who leave in search of greener pastures. African universitias face
e serious problem of retaining deeir traiived stalf through intellectual and moneisry incentives. In the
21 centucy, the issue of beain drain must be nddressed becauze it cfeates A continuing need far stall
development and has negatlve efTect on training and reszarch - Workd Bank {2002].

() Information and pommunbcathm technology
Information technology is the science of eollecting, storing, processing, and {ransmitting
information. The shove tasks are accomplished theough computer networking, which has spread
rapidly In sub-Saharan africa during ihe last decade. At 3 result, most Aftican nations have
extahlizhed connectivity through compuler networks, However, universities in Africa face serious
constraints related 1o the cost of using compulers as 4 MEan for information exclange. [n 1996, the
warld Dank came up with the concept of the African Virual Unbversity (AW AV is a concept of
digtance educalion, which uses g technological mods of instructional defivery. The muin ehjectives of
_AVU are o mprove the quality and relevance of science, engineering. and business instroction i
sub-Saharn Africe; raise the enrallment bevels in these arcas, and support and encouTage Arica
universifies to develop, on a competitive basis, & curriculum that could be breadoast lo other African
countries. AV is currently implemented in six Africa coumitries: Kemyn, Zimbabwe, Dlganda,
7anaibar, Ethiopia, and Ghana. Several other countries will =oon join the project.

The AVU project i3 perhaps the only project in Africa that enhances intermational
copperaticn in higher education al the regional level {African} and @ global level, by collabarating
with institutions-mainly in the United States and Canada. For the participating universities, the AWL
project has helped to solve one of the major problems facing recearchers amd scholers in African
universities: namely, Lack of up-to-date journals and accessibility to information from other libraries.

The digital library 1= & giant step forward for these universities. For example, Fenyatta
University, in Kenya, where the AVL projest first slarted, is currently able to access mor: than b, 704
jourmals through the AVU digital library, and this number is destined to grow 1o over 2,404 journals.
Iy ihe world today and more so in the 219 century, development is and will become increasingly
dontinated by the new forces of modem technofogy. Universilies must participate and benefil from the
emerging science and technalogy revolution. Unless African universities take up the chalienge, they

face the prospect of becoming marginalized.
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() Resenrch and developement

Research i one of the principal mizslons of the universily, From the early 19605, rescarch
was viewed 28 o tool for teaching and was makaly undertaken by forcign professors. In the 19708 and
19805, the volume of research from aniversities grew sieadlly and was imcreasingly being undertaken
by Alrlein scholars, In addition, o steady build-up of research capacity was achieved by most A frican
uitiversities in the 19705 Councl of Ewropean Union, (20107 In Kenya, for example, units denling
with research wers established within universities-such as the Burenu of Educational Research at
Kenyatta University and the Instétute of Development studies wt Mairobi University. However, in the
1990, research at A frican Universities startedt 10 decline due to lack of funds among other reasons,

Decline in institetional research reduces the ability of universities 1o acquire and use new

knowledge to play an authoritative leadership role with respect to policy fssues in various sectors of
development. [n the 217 century, Afriesn universities must put more empliesiz on research and make &
deliberate effort to facilitate training, engage in research, and disseminate findings. This will help
busild the much-needed intelbectual capueity in research.

(h) University education and unemijilinyment

The population explosion, expansion of student enrollments, the lypes of depres
programs offered, and the poor economic situation I most African counties have all contributed to
high levels of unemployment among university graduates. In most universities in Africa, university
graduales in the erts and humanities are in aversupply, while other professions are undersupplied.
Universities in Africa must ensure that their degree programs have the potential to get graduates

employed.
Universities must also prepare students to respond to growing opportunities for saif
employment. This requires reviewing the programs and methods of teaching and making them
responziva io market demands, [n Kenyn, most universities are attacking the unemployment prohlem
by introducing unemployment programmes of Lniversity Education and Unemployment. Stidents gre

Conclusion

Strategry for tackling the unemployment problem s to Intensify the links between the
university and the private sector, Few universities in A frica have taken the injtative to esiablish such
links. Most of the training provided is thus not based on the needs of industry. Links and partierships
with the private sector can provide opportunities for employment and hence aciive participation in
ectnomic snd educational development,

Recommendntions
For effective intemalization of Higher Education in Afiica, the following recommendations

ire made as follows;
. There shouwld be innovative thinking and new strategics as essential puides 1o fiture
educational provision and practice:
1. Government should Improve evaluation and accreditation systems, review of programs to
miake them more responsive o societal nemds;
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3. There should be Information on management of higher education, enhancement of gender
equity, promotion of university likages with the private sector, and invodvement in pobicy

pnalbysis through researcly;

4. Higher education should require more effective utilization of new information and
communication technologies. Unlversitles In Afriva need te review their misslons and come
up wilh specific stralegic plans for the 21st cenfury, based on each university™s unigue
situation, as well as national and global issees affecting vaiversites
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