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Abstract

The study aimed at identifying ithe adequacy of value
components of social studies curriculum instruction  in
stemming corruption in the Nigerian society through effective
values inculcation in the learners in junior secondary schools
in Nigeria. The population is made up of all the sandwich

social studies teachers of the University of Port-Harcourt. A
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sample of 150 final year students of the 2011 contact session af
University of Pore-Harcourt was used. Theve was no sampling
because of the concise population of the respondents who are
teachers from different states of Nigeria.  Five research
questions guided the study. The research questions were
answered wsing frequencies and percentages. Results maindy
showed that the value composition of the funior secondary
schools sacial studies curricnlum was inadequate and poar
feaching straicgies of lecture indoctrinating method was
principally used in inculcating values. On this note, it was
recommended among others that the value composition of the
social siudies curriculum should be consistently enviehed,
Social siudies reachers should be professionally trained an
value development process, in order to effectively use social
studies instruction in inculcating positive attitudes as a check
agamst endemic corruption in Nigeria. Conclusion was drawn
based on crucial overview of emerging issues in the study.

Introduetion

Corruption has become a household word or cancept
dangerously expressing itself in different social institutions in
Nigeria.  Corruption can be typologised into political,
economic, social, moral and technological corruption.
However, political and economic corruption tends to dominate
the social climate of Nigeria. This is because leadership
objective and focus is not dedicated to genuine service,
uplifting the standard of living and welfare of the messes,
mstead they invest substantial efforl on how to siphon the
national treasury for their (leadership) self enrichment.
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Osakwe (2010) perceives Nigeria as a failed state
because of endemic corruption and nability to control poverty
in the midst of abundant national resources. To him corruption
has affected all the known social institutions 1n Nigerig. He
remarked that the political actors aze guilty of persistent looting
of the national treasury, which has promoted mass poverty,
misery, decay in the power sector, won and steel industry
amongst others. It is upheld in terms that corruptien is
the mother of all crimes (in Nigena) and unless we are able to
fight corruption....people complain of abject poverty,
unemployment lack of security and water. They are the by-
products of corruption and indiscipline m (Nigeria) (AKanbi in
Balogun, 2012:30)

It is asserted that social studies curriculum content at all
levels of our education experience encapsulates ethics, intrinsic
and extrinsic moral values (Dania 2010 and Nwaubani, 2010).
The social terrain in Nigeria is prominently shrouded with anti-
social behaviour which is against the societal fundamental
moral principles of sanity, justice, equity and good conducts for
societal healthy co-existence. This calls for the inculcation of
positive values for effective nation building m Nigeria through
speial smidies instruction at the junior secondary school level,
Ajay1 (2001:153) reported that:

Transparency international and the World Bank
have proclaimed Nigeria to he the most corrupl
nation in the world. This assessment has serious
implications for the country's drive for
increasing foreign investment and socio-
economic development. Besides, beyond the
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immediate shores of Nigeria, Nigerians traveling
abroad are stigmatized as  dubious and
frandulent.

This devastating national image can be salvaged through
equipping the leamer with values, atrmdes and skills for
productive social living. In addition, the ethics and values 1o be
inculcated in the learner through social studies instruction
should be one that will encourage innovative spirit of discovery
and (he scientific inquiry mind to genemie innovative creations
in ideas and matenals, towards contnibuting m improving the
economy for the benefit of the penerality of the masses.

Corruption is a social evil in Nigeria. It is an anti-social
hehaviour that works against the norms and authorized ethics
end processes of gaining cconomic resources through
appropriate legitimate means. Thus Ninsin (2000), Osoba
(2000), Ake in Ajayi (2001) conceptualized corruption us a
social problem which gives room for fraudulent selfish
enrichment of individuals in public service or bureaucracies,
which is detrimental to sustainable national development and
political stability, because the masses do not gain meamngfully
from democratic governance tainted with corruption,

Furthermore, Johnston (2008) defined corruption as the
“AID of democracy” which relentlessly spread [rom one
official to another official in public service, oceasioning the
collipse of the political system of a nation. While Adebayo
(2000} tends to interpret the concept corruption from non
material perspectives as nepotism and favouritism which
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manifests in the civil service and we add in all social settings of
man’s institutional transactions and interaction. Put simply,
corruption is endemic in political, social, economic, education,
health, legal institutions and so on m Nigeria.

WValues, generally perceived. mean those standards or
principles which the society collectively holds as valuable and
therefore be imbibed by its members (Nwaubani, 2010).
Dincan (2009) visualizes values es things or actions worth
doing, worth pursuing, worth realizing or can be refrained from
being involved with. Values development m social studies
education 18 focused on collective socictal (national) or
appreciable social attimdes. anmbutes, culture, activities and
things worthy of transforming the imdividuals dispositions
towards becoming functional citizens, for the progressive
advancement of the society or nation in the political, economic.
social and technologieal terrain. Values development in social
smudies cducation must be consistent with the socio-cultural,
socio-economic and secial political needs of the society or
nation. For instance corruption is a negative social value unfit
for economic, social and technological transformation of the

Nigerian saciely.

Mezieobi and Danlad (2012) assert that meaniogful
social studies education programme must of essence be
integrated with functional values education, otherwise the focus
which 15 presumed affective oniented is watered down. Feelings
generated from  social studies content  instruction are
inspirational and has the capacity of channeling the leamners
altitudes towards applying desirable behaviour as against
discreditable corrupt attitudes pervading the Nigerian society

4
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both high and low in different man’s imstitutional social
INIeTCOUTSe arens.

Osakwe (2009) reflects that citizens should display
commitment to dignifying values and moral principles, which
he said are basic to maintenance of Nigerian constitutional
democracy. Osakwe further asserted that social studies can be
used in actualizing a Nigerian society where corruption is
highly detested. This is feasible only when and where high
level moral values, principles, ethics of sncial justice and eqnty
guide the operational conduct and rationality reasoning of
political leadership in all their activities of governance in
Nigeria.

The acquisition of appropriate social values such as
henesty. dedication to duty, hard worl, justice ameong others,
which arc necessary (to control corruption) are inculcated
through the teaching of social studies education (Ogheneakoke,
2010:183). Nt (2007) social studies programme stated (he
following values which are germane for national development,
they are as follows: patriotism, lovalty to the nation, honesty,
dedication to duty, justice amongst others. The inculcation of
these values in social studies classroom, will groom Nigerians
who love their country, to such degree that they are
passionately committed to uplift the image and pride tarough
honesty, and fair play, hard-work and genuine consideration for
the welfare and well being of the other citizens in preference to
indulging in self material acquisition syndrome that has
trumped up corruption in Nigeria.

On the essence of teaching values in social studies
classroom, Nwaubani (2010:96) said “(Values) will assist in
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raising the moral principles, standards and conduct of the
Nigerian (student in the) socicty, thereby producing ecitizens
who will act as moral agents”. Okobia in Mezieobi (2003)
opined that social studies instruction s meaningful to the extent
to which the learner internalizes walues germane for social
existence.

Okere (2005) is of tha view that societal values which
are culturally integrated facilimates the selection and
organization of value content of social studies instruction. In
other words, societz]l cherished values and emerging social
trends practically influence the content of social studies
curriculum. In addition, social studies 1s an eclectic discipline
that can be effectively used in any nation to inculcate the right
type of values to the citizens which will help in achieving
quality demoeracy (Gele, 2010).

Okam in Mezicobi énd Danlad (2012) observed that
values are cognitively and affectively absorbed by the learncr,
when the social studies teacher sets the stage for the learmers to
explore values, this process according to him results in value
development, he does not seem to believe that values are taught.
Social studies teacher can facilitate the acquisition and
development of valies by providing multiple leaming
experiences and inquiry oriented project and assignments from
which learners can davelop value direction.

Some of the instructional strategies for enhancing value
acquisition skills in students includes questioning, inquiry,
problem solving and values clarification (Nwaubani, 2018).
Mezieobi, Domike and Osakwe (2006) argued that didactic
approach can be utilized in teaching values; on the conditions




for democratic classroom participation tg
i85CsS leammers application of knowledge visa-a-vis their
unde 12 of societal wider values, to avoid imposition of
values which inhibits erifical decision making in the learners, i
the social studies classroom,

safety in order po Cncourage openness angd frankness” i,
corroboration, Adeyoyin (2004:46) noted that social studies
classroom wil encourage .| free discussion, . mytya) trust,
respect, honesty angd acceptance of individyg| feelings. .. (the
social studies teacher)... must not be judgemental or dominate
the class {instmction)".

which students are nvoelved substantially in discussions and
debates in groups. Mallum in Mezieob; (2012) remarked thay
counselling assists children or learners identificarion of values
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through self discovery process and it helps in reducing value
confusion or clash, Value clanfication approach is another
strategy of value development and acquisition, the proponents
of value clarification are Raths, Harmin and Simon cited in
Nwaubani (2010).  This spprosch open room for cross
comparison of wvalues betwesn smdents and others, this
approach creates intellectual opportunity for students rational
appraisal of acceptable velues for cogmition. Mezieabi and
Danlad (2012) observed that this spproach can be reinforced
through story telling technigues, dramatization method (role
play), simulation method (simulation games), discussion
method (small groups) out of class and school activities,
including the use of resource persons.

For effective value education building in social studies
classroom, Mezieobi (2003:31) stated:

The interactive process (in the development) of
values in out of {social studies classroom) should
be crealive, challenging, leaming environment
devoid of teacher authoritarianism, (eacher
centric  classrooms,  students classroom
democratic deprivation, intolerance, teacher value
imposition, dogmatizing, rigidity or inflexibility,
student response mdiculing, threats, non-support,
indoctrination and teacher (reckless) critique of
values expressed by students.

It is unfortunate that the value content of social swdics
has always been neglecied (Dania, 2010). In line with the
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preceding  comment, Mexicobi and Danlad (2012:119)
explained as follows: “,..values are the least contemplated in
terms of being given their desired attention (by social studies
liauch&rs)....(vatues] cuide all actions and....decisions of man,
To achieve the transformational role of mnculcating aceeptable
desirable values and attitudes in the learner, functional social
siudies teachers who are imbued with the objectives,
philosophies and pedagogy for effective implementation of
social studies curriculum is paramount.

Mezieobi (2004), and Qkam (2002, 2005 and 2007) have
criticized on continuous basis the extensive use of social studies
theoreticians who are not professionally familiar with the
philosophy, methodologies, objectives and the integrated nature
and dynamics of social studies instruction This cadre of
teachers delivers socizl studies contents as information facts,
without adopting value human development  orientad
approaches, that will involve the learner in making decisions
and reaching consensus to resolve value conflicts.

Lewis (2008) explained that cormupt  leaders apnd
tollowers emanate from the futelage of the corruplt society, the
leaders as products of corrupt society copy or establish corrupt
institutions and the corrupt institutions amplify multiple of
corrupt systems. This analysis illustrates the recycling cirele of
stinking corruption atiributes in Nigeria, which is a pronounced
obsiacle that offers stiff opposition to viahle social
transformation agenda or a major set back to the inculeation of
cormuption  ameliorative  values through  social  studies
instruction, Corrupt behaviour has become an endemic social
aftifude in Nigeria which irresistibly cannot be commonly
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watered down unless there is ive value reorientation and
exhibition of gootl jcadership conduct in governanee and
followers resolve 10 uphold goad maoral values and diseipline.
Against this background, Ajayi (2001:153) mooted “corruption
has atained the statup Of & pervasive and phenomenal sacial
hehaviour in Nigeria”.

[n spite of the establishment of Anti-cotruption AgENCIEs
such as the Feopomic and Financial Comes Commission
(EFCCY and the Independent Cormapt Practices and other
Related Offences Commission (ICPCH corrup! practices have
continued 1g thrve and blossom at all nes of government and
nstitutional levels in Wigena (Osakowe, 2010). To butiress the
preci:ding information, Alanbi in Balogun (2012:30) expresst d:

intervenc on behalf of suspects. You necd courage
to resist them.

it has therefore become imperative 1o TesCUC the nation

of Nigeria from jmminent collapse from ils strategic Jeadership
position i Africa and the globe. Corruption orchestales sooinl
injusnee, QCONOMIE marginalizanon, {neffective development in
huyman and infrastructural facilities; it further accentuaies
yarious magritudes of crimes, violence and retards progressive
Gocial smdies as @ value laden course of
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instruction has to uplift and integrate our national cultural
values of honesty, justice, cooperation. accommodation, hard-
work, dignity of labour, scientific skills and technology in the
learner, as a measure of equipping them with desirable values
and attitudes to stem the infemno of corruption which has
tragically engulfed our social life in Migenia.

Social studies teachers should be more pragmatic and
radical in their teeching of the subject. Secial studies edvcators
should make their discipline more saleable and relevant
(Osakwe, 2012:12). This is more o when social studies
content of instruction i directed at contemporary emergent
issues as corruption, which is yearning for enduring solution o
stem the monstrous affliction on our nation. The leaching of
values and 115 conseguent snternalization and application by the
leamer is @ precurser for stemming corruption in the Nigerian
society at present and future.

Soeinl studies is primarily designed for national value
recrientation and must be mught by professionals who are
exposed in pedagogy and generate value integrated content for
pragmatic  human development. The ultimate developed
personality becomes ambassador of good conduct, human
telations purveyor, utilize the acquired potentials and skills for
peaceful social living, accommodafion germans for cthnic
tolerance and unity in a culturally complex Nigerian cociely
haunted by ethnic cleavages and religious divide sentiments.
To achieve the noble objective of social studies in human
development through value education, Okam (2012)
acmonished that only professionally trained teachers of social
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studies education can achieve instructional effectivensss in the
delivery of instruction.

Statement of the problem

Corruption is an endemic social problem, so pervasive in
nature that it has affected all known sccial institutions in
Nigeria without exceplion. In sddition. corruplion breeds
indisciplinary acts that affects dignity of labour, honest service,
development and a potential sourcs of threal to operational
constitutional democracy in developing nations specifically.

Against this background, the implementation of social
studies as a core subject laden with values in junior secondary
schools is expected to assist the learner in wvalues skills
gequisition germane for stemming the incidences of corrupiion
in the Nigeria society. The objective of stucy is to determine
the extent values inculcated in social studies insiruction are
adeguate in stemming corruption.

Research questions
The following research questions guided the study.

1. To what extent is the social studies curriculum conlent
adequate to inculcate values against corruption?

3. What are the benefits of inculcating positive naticnal
values in stemming corruption through social studies
mstruction?

3 What are the teaching strategies used in inculeating
values against corruption?

_—
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4, What are the constraints against the use of social studies
instruction m stemming cormuption?

5 How can social studies instruction be improved towards
inculcating values for stemming corruption?

Research method

A descriptive survey design was adopted for the study.
The study was carried out in University of Port-Harcourt, The
population of the study consisted of all sandwich students of
socinl studies of the Department of Curriculum studies and
Educatonal Technology, University of Pori-Harcourt, Nigeria.
A sample of 150 students of the 2011 final year contact scssion
were used for the study. There was no sampling, because of the
concise population of the respondents. The final year students
were used because they are experienced social studies teachers
from various states in Nigeria, whose input will be vital to the
study.

The major instrument was a researchers’ constructed
questionnaire titled “Assessment of values components of
social studies curriculum for stemming corruplion” The
instrument was validated by two experts in Social Science
Education and two cxperts in research, Measurement and
Evaluation of the University of Nigeria, Nsukka and Delia State
University, Abraka respectively.  Errors and ambiguities in the
instrament were pinpointed for correction, which made the
instrument appropriate for the study, A pilot test was carried
out with 52 sandwich students of the University of Nigeria,
Nsukka that were secluded from the area of study, after two
weeks interval, the same test was re-administered on the
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people.
22 National 100 -150-333% | A |
b cconomic life. £6.7%
23 World Transport | 57—38%, | 03 _ 62% I ]
and
communication
Average 47 .2% 32.8%
percentage

NB: &£ = Stands for adequacy
| = Stands for Inadequacy

Social studies curriculum content analysis in terms of
values adequacy, shows that adequacy of content is 47.2% and
inadequacy of content with values for stemming corruption
recorded 52.8%.  The result shows that social studies
curriculum at the junior secondary schoel is value laden, but
requires the integration of more values in some of the
curriculum content as indicated in table 1.




S/No | Statement focus

Agree Disagree | Decision
24 | Natiopa 100-66.7% | 50- A
COnsciousness | 33.3%
values
mrm!uuql
35 | Posi itizenship | 120-80% 30-20% | A
'-'ﬂm&re ired _
26 Gw!qgml tucmwns 98-653% |53- A
bribg is 34.7%
maptugﬁzed as a '
vcfsicn of pnhlm rms&?@ﬁ 20 A
ﬁmds for 13.3% .
use is detested.
28 | Spirit of honest hard 99-66.7% | 51305
Work is inculcated.
29 Leadership
nsensitivity

masses

national

To pmmnfa atlifude
1 clection.
Camxptwn 15 against
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were used because they are experienced social studies teachers
from various states in Nigeria, whose input will be vital to the
study.

The major instrument was a researchers’ constructed
questionnaire titled “Assessment of values components of
social studies curriculum for stemming corruplion” The
instrument was validated by two experts in Social Science
Education and two cxperts in research, Measurement and
Evaluation of the University of Nigeria, Nsukka and Delia State
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instrament were pinpointed for correction, which made the
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out with 52 sandwich students of the University of Nigeria,
Nsukka that were secluded from the area of study, after two
weeks interval, the same test was re-administered on the
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45 | Corruption has | 145- 5-3.3% | A

permeated  Nigeria's 96.7%
soclal system.

9

are not constantly

updated.

76 TThe school system is | 24-16% | 126-84%
free of conupton
| practices. l
37 | Diligence is not|100- | 56-33.2% \A
highly rewarded. | 66.7% |
a8 | Poor values | 66-44% | 84-56% ‘n |
inculeation in social ,
studies classroon. | \
15 | Social studics texts | 60-40% | 90-60% l

-

—

Information data in table 4, showed that respondents
disagreed that the school system is not free of corruption, that
poor values +neulcation in social studies classroom and non
updsting of social studies fexts is not an obstacle. Trems 42 o
45 and 47 showed the obstacle against the use of social studies
instruction in stemming poverty.

Table 5; Improving social studies instruction for corruption
control

S/No | Statement focus " Agree | Disagree Decision
=0 | Extension of smi.n” 110- 40-26.7% | A

studies 1o the | 73.3%
Nigerian public.
51 | Enriching the | 80- | 69-42.7% | A
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curriculun with | 57.3% '
values content.

52 | Adequate training of | 90-60% |60-4U% A
soicial studics
teachers. |

53 Social studies should | 110- LA0-26T0% | A
equip learners with | 733%
life sustaining skills.

&g Active  mvalvement | 120-
of lesmers n valees | 80%
development.

30-20% | A

Data information in Table 5 indicate that respondents
pecept that item 50 to 54 as measurcs of improving social
sudies instruction in order to control corruption in Nigeria.
They are extending value social studies content to the Nigerian
public, value enrichment of the social smdies cwriculum in
junior sccondary schools, quality teacher waining, equip
learners with Tife sustaining skills and their active involvement
in values development or acquisition process,

Discussion of findings

It was found that the value component of the social
studies curriculum in junior sscondary scheol was madequate.
This is in line with the postulation of Dania (2010), Mezicobi
ad Danlad (2012) who remarked thal values are least
emphasized in the implementation of social studies curriculum.

Social studies has been found to be relevant in
nculcating values thal are germane in stemming corruplion in
Wigetia, this in consonunce with the postulation of Nti (2007),
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Ogeneakoke (201U}, Mezieabi end Danlad (2012) who
conceptualized values as the essential attributes of social studies
cducation, Osakwe (2012) talks of pragmatic ways of
implementing social studies 1o the relevant contemporary necds
of the society.

Leeture method was found 10 be the dominant means of
inculcating values in social studies classroom.  This supports
Mezieobi (2003), and Okam (2012) whe persistently called for
sound training of social studics teachers professionally for
effective implementation of the social studies curricutum.

The constraints in the effective use of social studies
instruction in stemming corruption is societal. The pervasive
endemic corrupt nature of the Nigerian society was relayed by
Lewis (2008). Osakwe (2009) Akanbi in Balogun (2012)
among others. The sudy established that the mculzation of
values in social studies can be improved through effective
implementation of the social studies curriculum. This is in
copnizance with Okam (2012), Gele (2010) and Nwaubani
(2010) who reiterated the vahue laden nature of social studies.
However, Osakwe (2009), (2010) and Akanbi in Balogun
(2012) are concerned and worried about the status of corruption
in Nigeria, Osakwe believes that social studies can do
something salvaging in the prevailing circumstance in Nigeria.

Conclusion

Corruption has been perceived as a pervasive social
phenomenon inherent in all social institutions in Nigeria. The
inouleation of national values (hrough social studies instruction
will g0 a long way in stemming the rate of corruption as the
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young leamners acquired accepiable moral principles, ethics and
£ood conducts germane Tor establishing a fair political society.
Tn view of the germinating types of corruption in WNigeria, the
value content of social studies has to ke continuously enriched
and teachers have to adopt appropriate sirategies for inculcating
vilues in the leamner rather than rely dependently on the
indoctrinating lecture method. The starce of social studies in
stemiming cormuption in Nigeriy poses 2 great challenge as all
social institutions and political actors are infested with
corruption.  However, social studies stake holders are
admonished to extend sovial studies to ‘he Nigerian public for
ther cogmtion and it was remarked thar professionally trained
social studies teachers are deemed suitable to achieve
mstructional effectiveness in teaching social siudies with the
fundasmental objectives of building a moral sound society
through encouraging appropriate value development Process
building in the classroom and beyond.

Recommendations

On the basis of the findings made from this studly, the
following recommendations are made:

* The junior secandary social studies surriculum should Le
continuously enriched with adequate transformative
contemporary social values. This could be achieved
through content review of social studies currieulum ¢
effectively nccommodate contemporary societal issues as
stemming corruption in the society

+ Social studies teachers have to be professionally trained
adequately on  instructional strategies  of achieving
prominent effectiveness n value building provess. To




- S

TEACHING VALUES FORSTEMMING CORRUPTION IN SOCIAL STUD..125

achieve this, there is need to for the government and the
<choo! authorities to regularly organize seminars and
workshops where the social studies teachers could ke
properly enlightened ©n social  studies teaching
methodologies.

Learners are to be sctvely  imvolved in wvalue
development or building i order fo internalize values
against corruption. This <an be achieved throuzh
concretizing learning. That is, cncouraging leamers to be
involved in knowledge gencration through engaging the
\earners in project method, field mps, mnquiry method,
the learners could even be encourage to report corrupt
activities in their COMMURITIES.

Political actors in governance at various levels should
shun corruption and exhibit excellent behaviour and
_onducts worthy of emulation. Morcover, the campaign
against cormuption should camestly start from Jeadership
transparency in the discharge of public responsibilities.
Sociul studies programme should be extended to senior
secondary school level because of its pragmatic
importance 11 values education building, and U
consequent capability of challenging the potentials of the
vouth for gainful national development with a view ©
realizing someday a corrupt contaminated free Nigerian
sociely.
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